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1. CAPACITY OF APPLICANT LEADERSHIP TEAM 

 
Through both our personal and professional experience, and our expertise, as a team we are committed to 
improving educational outcomes for our students.  We will continue to meet throughout the application process 
to build capacity and participate in community outreach.  The network principal, in collaboration with the 
associate principal are the primary instructional leaders of the school. They use current and past student 
assessment data to drive key decisions for the campus.   
 

Sonya Mora has been an educator in San Antonio ISD for 20 years. She was a Campus Instructional Coordinator 
and Administrative Assistant at J.T. Brackenridge Elementary, Assistant Principal at Smith Elementary, Principal at 
Gates Elementary for three years, and most recently, the Network Principal (2 years) at Gates and Cameron 
Elementary. She designed, implemented, and led multiple aggressive initiatives, which led to improved academic 
performance resulting in five distinction designations in 2016, four distinction designations in 2017, five 
distinction designations in 2018, and four distinction designations in 2019. Ms. Mora attended The University of 
Texas at San Antonio (UTSA) where she earned a Bachelor of Arts in Interdisciplinary Studies with a concentration 
in early childhood and a Masters of Education in Educational Leadership. Her passion for curriculum and 
instruction led her to earn a Master’s in Education in Elementary Math at Texas State University. 
 
Brandy Lewis has been an educator in San Antonio ISD for 11 years. Prior to becoming the Associate Principal of 
Cameron Elementary School, Ms. Lewis served in various leadership roles within the District to include: 
Instructional Coach (2 years), Instructional Dean (1 year), Peer Assistant Teacher (1 year), General Education 
Classroom Teacher (6 years) and Special Education Teacher (1 year).  Throughout her years of service, Ms. Lewis 
has significantly contributed to the social-emotional and academic success of students, thus positively impacting 
campus academic ratings, by modeling, coaching and supporting research-based best teaching practices, creating 
effective instructional systems, designing and implementing curriculum and high-quality lessons, as well as 
facilitating meaningful professional development. Brandy completed her undergraduate studies at the University 
of Texas at San Antonio and was a scholarship recipient at Trinity University, where she earned a Master of 
Education in Educational Leadership.  
 
Monica Graham has been an educator in San Antonio ISD for 12 years.  She has twelve years of elementary 
teaching experience.  Ten of those years were at Dorie Miller Elementary and 2 years at Cameron Elementary.  
She has served as grade level chair, dyslexia lead teacher, and on the campus leadership team.  She was awarded 
teacher of the year for the 2015-2016 school year at Dorie Miller Elementary.  Ms. Graham attended Prairie View 
A & M University where she earned a Bachelor of Arts in Early Childhood.   
 

Michael Thomas has been an educator in San Antonio ISD for 14 years.  He has primarily spent most of, much of 
his teaching experience in the elementary setting at Bella Cameron Elementary.  Mr. Thomas has years of 
historical academic success with students’ achievement and growth.  Eighty percent of Mr. Thomas’ students met 
standard on STAAR over the last five years in math, reading, and writing.  In addition, twenty percent of his 
students on average scored mastery level in math, reading, and writing.  Mr. Thomas continues to build strong 
relationships with parents and students, which fosters the learning and development of students.   
 
Dawn Turbin has been an educator in San Antonio ISD for 9 years at Bella Cameron Elementary. She has been a 
Master Teacher for 3 years.  Ms. Turbin has served on many leadership roles such as campus leadership team, 
grade level chair, and Texas Literacy team.  She graduated from Sam Houston High School and then attended the 
University of Texas at Austin.  Her passion for leadership development led her to earn a Master’s of Education in 
Educational Leadership at Concordia University.  
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With such a diverse leadership team, who possess the educational, personal and professional capacity necessary 
to drive the work addressed in the charter, we’re certain that the challenges previously presented will be 
overcome. Although the team will work collaboratively to address all areas of struggle, we will ensure that each 
member of the team is assigned and/or work closely within the area of their strength(s).   
 

2. STAKEHOLDER MAP 

 

Students 

Stakeholder’s Top 3 Needs  1. Technology: one-to-one laptops, iPad, classroom promethean boards  

2. Better/more mature recess equipment and areas  

3. Clubs and extracurricular 

How those needs were identified 

(discuss engagement) 

Administration created a focus group of 6 students in grades 3-5 to discuss 
how to improve Cameron Elementary. 

How school is currently meeting 

the stakeholder’s needs 

All students have one-to-one technology access.  Students in grades Prek-

5th grade each have an iPad. In addition, all students in fifth grade have an 

assigned laptop and google classrooms have been implemented this school 

year.   

Recess bags were created for each grade level at Cameron.  Each bag 

contains the following:  balls, jump ropes, etc. 

The following clubs were established this year:  Gardening Cub, Run Club, 

PALS, and Choir.   

Areas for growth in meeting the 

stakeholder’s needs 

Although we have begun sponsoring many campus based clubs this school 

year, we are working to ensure that they are of interest and relevance to 

our students and allow for the participation of students in all/most grade 

levels. Additionally, campus administration has purchased outdoor play 

items (i.e. balls, bean bags, hula hoops, jump ropes, etc.) for each grade 

level and is working with the District Facilities Department to pave areas 

for additional outdoor recreation to include: picnic benches/areas, 

basketball goals, tetherball, four-square, twister. 

 

Campus Staff 

Stakeholder’s Top 3 Needs 1. Discipline 

2. Low academic achievement 

3. Low student retention 

How those needs were identified 

(completed engagement) 

Staff were invited to participate in a root cause analysis to reflect and 

discuss the needs of Cameron Elementary. Staff identified an improved, 

aligned approach to identifying the levels of behavior and consequences 

to address, including the filtering and approach to addressing social-

emotional needs of students, lack of instructional resources and quality 

professional development, as well as a plan for branding and advertising 

the school as areas of concern. 
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How school is currently meeting 

the stakeholder’s needs 

A detailed plan of action for discipline was created and shared with all 

faculty and staff. Fountas and Pinnell balanced literacy program was 

purchased and staff were thoroughly trained on the program. 

Areas for growth in meeting the 

stakeholder’s needs 

Student retention continues to be an area of growth for Cameron ES, 

Withdrawal forms, completed by a parent/guardian documenting the 

reason for separation, are being analyzed by Administrative Team to 

determine a root cause and from a plan will be devised to circumvent, if 

possible;  

 

Families 

Stakeholder’s Top 3 Needs 1. Student Safety 

2. Extra-Curricular Activities, clubs and athletic activities  

3. Additional opportunities for parent involvement 

How those needs were identified 

(discuss engagement) 

During our open house event, September 23, 2019, parents completed a 

survey. The data was analyzed and their top three concerns for Cameron 

Elementary were: student safety, non-academic student opportunities, 

and more opportunities for parent involvement. 

How school is currently meeting 

the stakeholder’s needs 

Cameras are installed in all common areas of the campus to help promote 

safety within the campus. Staff and students practice safety procedures to 

ensure all stakeholders are aware of what is expected.  We currently offer 

nonacademic activities such as: book clubs, gardening, and a running club. 

Our campus offers principal coffees where parents are given opportunities 

to mingle with the administrators as well as community members.  

Areas for growth in meeting the 

stakeholder’s needs 

We are currently working to meet our stakeholder’s needs by supporting 

our coaching staff with the purchasing of equipment necessary to begin 

safety patrols, whereby our 4th and 5th Grade Scholars will be tasked with 

assisting with the safety of our students who cross the busy intersections 

nearby, before and after school. As of October 2019, we have begun a 

number of extra-curricular activities to involve our scholars to include: 

Scottie Running Club, Gardening, Choir/Band, Boys Scouts of America, and 

Book Club. Although have calendared various events to include and/or 

welcome parents and/or members of the community into our school (i.e. 

Principal’s Coffees, Granola w/Grandparents, monthly Choir 

performances) we are working diligently with our FACE Specialist and 

Faculty to think of additional creative ways to involve our families in our 

school community.   

 

 

Community 

Stakeholder’s Top 3 Needs 1. Behavior/Discipline management systems to avoid disruptions to 

the learning environment 

2. Student’s ability to read on grade level and the implementation of 

a universally, aligned reading curriculum that would support the 

District’s/Campus’ high mobility rate 
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3. Our parents and other community partners (i.e. Neighborhood 

Homeowner’s Association) are wanting to be more involved in the 

work of the school, are interested in learning ways in which they 

may effectively support the campus                                                                                                                               

How those needs were identified 

(discuss engagement) 

Administration was invited to attend the neighborhood’s Homeowner 

Association meeting in September 2019 that allowed for networking with 

families of current and former students, as well as various community 

businesses and organizations that partner with the Homeowner 

Association.  

How school is currently meeting 

the stakeholder’s needs 

At the start of the year Administration collaboratively worked to create a 

school-wide discipline plan, which includes the implementation of Sanford-

Harmony Social-Emotional Learning, to address the various needs of our 

students. This plan, which includes multiple layers of support, is aligned to 

the District’s Code of Conduct and was thoroughly explained to all Faculty 

and Staff. Additionally, a campus SEL Team was created, that includes our 

campus Teachers and Counselor, that provides on-going Professional 

Development with explicit modeling opportunities.  

In addition to implementing the Sanford-Harmony SEL curriculum to 

address our student’s social-emotional needs, thus impacting discipline, 

we have purchased and have begun implementing Fountas and Pinnell 

Classroom in grades PreK-5. This is a cohesive literacy system that uses a 

coherent set of evidence-based instructional practices includes the 

following components to    

Areas for growth in meeting the 

stakeholder’s needs 

Although a school-wide behavior management system has been created 

and is being implemented, campus administration is working cooperatively 

with teachers to strengthen classroom management systems, as well as 

Tier 1 instruction, thus resulting in decreased unwanted behavior. We have 

also begun implementing a cohesive, research-based, reading 

system/curriculum that supports high quality classroom-based literacy 

that is aligned to various state’s standards. Our Instructional Leadership 

team continues to work with Teacher-Leaders to ensure effective planning 

and delivery of lessons via weekly professional learning communities and 

ongoing professional development opportunities.  

 

3. CAMPUS DECISION-MAKING 

The Campus Administrative Team/Cabinet (inclusive of Instructional Coaches) meets prior to the start of the 
school year to assist the principal in designating the campus goals and plan for improvement. This includes, but is 
not limited to:  the development of a school vision/mission/belief statements, review of cumulative data 
(academic, behavior, etc.), creating schedules and calendars, staffing, defining/redefining campus systems and 
processes, budget and allocations to include instructional resources and the implementation of new initiatives 
and/or curriculum. Additionally, Campus Administration meets weekly, following professional learning 
communities, to assess progress towards goals and effectiveness of resources/initiatives and adjust if necessary.  
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In September 2019, a Campus Leadership Team was assembled at Cameron, representatives of all grade levels 
and areas, via the electoral process. This team will be responsible for future input and involvement in the planning 
and campus decision-making to improve student achievement.  
 

Historically, the campus has struggled with assembling a Campus Leadership Team, and professional staff have 

reported seeing no value in these types of teams or their impact on campus decision-making. Therefore, we 

would propose creating an Advisory Committee for the 2020-2021 school year, whereby candidates whose vision 

align with and are a value-added to Cameron Elementary School, may be appointed to aid in the campus decision-

making.  
 

4. DATA REFLECTION  

 

Based on the state school accountability ratings, Cameron has met standard from 2016-2019.  Since then, over the   

last four years Cameron’s achievement scores have been as follows:  

  2016 2017 2018 2019 

Math 63% 54% 68% 66% 

Reading 64% 55% 61% 59% 

Science 49% 36% 43% 39% 

Writing 81% 52% 57% 58% 

Teacher retention 87% 82% 86% 75% 

Student retention 52% 70% 57% 64% 

  

 

 

2019 STAAR Results: Percent Passing at Approaches 

  Cameron District State 

  Math Reading Math Reading Math Reading 
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3rd 

Grade 

55% 43% 65% 61% 78% 76% 

4th 

Grade 

57% 59% 61% 60% 74% 74% 

5th 

Grade 

91% 79% 80% 75% 89% 86% 

  

Based on the 2019 TEA school report card, Cameron earned a “C” school rating. Cameron’s historical data shows 

year-to-year fluctuation with rising and declining scores. The lack of steadfast progress has been majorly impacted 

by annual drops in teacher retention and administrative shifts.   

 

Cameron has now earned a “C” rating by TEA, with an increase of 6%during the 2018-2019 academic school year, 

where the campus improved from 70% to 76%. That growth was mainly attributed to the campus’ Domain 2 Student 

Progress data (average of 67% in reading and 72% in math).  

 

The Student Achievement data for the 2018-2019 academic year shows significant concern in all content areas in 

both 3rd and 4th grade. As a collective, the grades averaged below 60% in all tested subjects. Through 

disaggregation of both qualitative and quantitative data available to us, we were able to analyze how the trends of 

low teacher retention (and high midyear classroom abandonment), married with other core campus concerns, 

impacted the achievement of two consecutive cohorts during two consecutive years. 

 

 

5. CHALLENGES FOR YOUR SCHOOL 

The Campus Leadership Team participated in the Texas Accountability Intervention System (TAIS) process to 

identify strengths and weaknesses at Cameron Elementary.  A root cause analysis was conducted to reflect on, 

discuss, and adjust the campus improvement plan. The three most significant challenges identified at Cameron 

are as follows: low academic achievement in all content areas, significant number of student referrals, and low 

student recruitment and retention.   

 

Low Academic Achievement in Reading, Writing, Math & Science 

The campus leadership team and teachers participated in the root cause analysis activity, which is part of the TAIS 

process.  We developed a list of approximately 20 reasons why students are struggling in reading and writing.  

Next, the list was categorized by things we can control and/or influence.  Finally, the team chose one reason to 

explore deeper asking why 5 times.  The team came to a consensus on the following root cause:  Teachers lack 

content knowledge, resources, materials, and professional development to effectively teach standards with depth 

and rigor.  

  

Student Behavior 
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Although the number of student discipline referrals have decreased slightly at Cameron Elementary over the last 

three years, discipline continues to be a challenge within our school community.  

 

 
 

We found that many of our disciplinary incidents involve student elopement, refusal to remain in the classroom 

(21.AB). This data, coupled with anecdotal data from our Teacher-leaders indicate student behavior has gradually 

become more challenging, and speaks to the more broader challenge around consistent behavioral expectations 

in classrooms and in common areas. Additionally, lack of student engagement and differentiation in the 

instructional setting is also directly connected to these behavioral incidents.  

 

As a result, the campus has implemented a school-wide discipline plan, to govern and align our systems for the 

handling of behavior within the school community. We have also begun implementing Sanford-Harmony Social-

Emotional Learning curriculum (SEL), which equips our Teacher-leaders with tools and strategies to foster positive 

teacher/student and student peer relationships, as well as, ensure students feel a sense of belonging within their 

classroom communities.  

  

Student Recruitment and Retention 

The school choice movement has increased in San Antonio, Texas. More options are now available to parents 

related to their child’s education, whether it is a school in-district, charter school, or home schooling.  Prior to the 

school choice movement, parents were forced to remain at a struggling public school or pay for costly private 

schools. Parents have the opportunity to select schools that are tailored to fit the needs of their child. 

   

The Campus Leadership Team, teachers, and parents participated in the root cause analysis activity, which is 

derived from the TAIS process.  The team agreed that Cameron lacks messaging around the school vision, mission, 

and program model.  Our goal is to strengthen our distinctive identity as a public elementary school by using all 

means of communication such as word of mouth (block walking), Facebook, Twitter, School Messenger, fliers, and 

campus marquee.  

 

6.  VISION AND MISSION  
Mission: 

Cameron Elementary School seeks to become a safe and positive learning community that recognizes all children’s 

ability to learn, values meaningful relationships, promotes high standards and expectations, inspires a passion for 

learning amongst all stakeholders, and prioritizes the shared responsibility of empowering OUR scholars with the 

tools and opportunities necessary to prepare them for future success…Engage, Inspire, Empower  
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Core Values:  

● Teamwork/Collaboration 

● Integrity  

● Grit/Perseverance 

● Respect 

● Equity  

 

We are committed to the following core beliefs about learning:  

● All children can learn and have the potential to achieve, although at different paces — Differentiating 

instruction to meet the needs of all students. 

● Students and teacher-leaders learn and perform best when they feel safe, both physically and 

emotionally, in their schools and classrooms —Providing access to a curriculum that supports academic 

and social-emotional needs. 

● Students learn best when respectful relationships amongst all stakeholders are fostered and work 

cooperatively. 

● All students deserve equal access to a high quality educational experience. 

● Students learn best when all members of the learning community maintain a growth mindset and a 

continual cycle of improvement. 

 

7.  GOALS 
 

Goal 
# 

Timeframe 
(1, 3 or 5 

year) 
Description of Goal in SMART format 

Data Used to Measure 
Progress towards Goal 

1. 3 years Student enrollment will increase by 5% over the next three years Student enrollment data 

2. 5 years 58% of students will score at the Tier 1 level as measured by NWEA 
MAP in Reading; 59% of students will score at the Tier 1 level as 
measured by NWEA MAP in Math 

NWEA MAP Growth scores 

3. 1 year 65% of 3rd-5th grade students will meet or exceed approaches on 
2020 STAAR Reading with 37% Meeting and 20% Mastering  

STAAR Assessment Data 

4. 1 year  The number of discipline referrals will decrease by 5% and 
suspensions by 25% 

Review 360 data  

5. 2 years Through the use of Sanford-Harmony Social-Emotional Learning 
Program and as measured with the Student SEAD Survey:   
Grit: How well students are able to persevere through setbacks to 
achieve important long-term goals will increase from 20th - 39th to 
40th -59th percentile compared to others nationally. 
Growth Mindset: Student perceptions of whether they have the 
potential to change those factors that are central to their 
performance in school will increase from 60th - 79th percentile to 
80th – 99th percentile compared to others nationally. 
Self-Management: How well students manage their emotions, 
thoughts, and behaviors in different situations will increase from 
0th - 19th percentile to 20th - 39th compared to others nationally. 
Social Awareness: How well students consider the perspectives of 
others and empathize with them will increase from 0th - 19th 
percentile to 20th - 39th compared to others nationally. 

Student SEAD Survey 
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Which goal will be the hardest to 
achieve and why? 

 
 

The most difficult goal to achieve may be improved student enrollment, for 
the following reasons: 

1. Increased access to various public school options (i.e. choice schools, 
etc.) as well as nearby public charter schools. 

2. Barriers presented by the  District’s current electronic registration 
process to include, but not limited to, family’s lack of access to 
electronic devices/ technology, internet, computer literacy, and/or 
time. 

3. Our student mobility rate is 37.1%, double the State average, which 
may be attributed to many of the family’s inability to secure 
affordable housing and/or maintain affordable  housing in the 
neighboring community.  

 

8.  ACADEMIC MODEL 

The sole focus of Cameron’s academic model is not for students to pass a state standardized test; we want our 

students to acquire conceptual knowledge through a hands-on and minds-on approach to teaching. Students 

must be mentally active, make connections to concepts, and form conclusions to problems, which will increase 

student achievement and develop lifelong learners.  Our goal is to develop students’ conceptual understanding, 

develop abstract and problem solving skills, develop innovators and creativity, create an environment where it is 

safe for students to take risks, and promote student discourse where students are active learners. These personal 

and interpersonal competencies provide a foundation for success in work and relationships as adults. 

Research shows that children learn best and are better prepared when instruction is tailored to meet their 

individual needs. We trust that by collectively implementing the following core components, our students at 

Cameron will be provided greater opportunities to be successful: 

● Balanced Literacy 

● Guided Math 

● Blended Learning-Rotation Model 

● Sanford-Harmony (SEL) 

Balanced Literacy 

Although balanced literacy is part of the academic model being implemented in grades Kindergarten through Fifth 

at Cameron, our assessment data has plateaued in reading and slightly declined in writing. Of the components of 

balanced literacy, guided reading, has become an area of focus. Our 2019-2020 literacy goals is to ensure that 

65% of our students meet the State’s standards in Reading and Writing, requiring the allocation of additional 

resources to strengthen teacher capacity, instruction and intervention in literacy.  It is our belief that teachers 

would benefit from continued professional development in the application of balanced literacy, targeting each 

component of reading (phonics, phonemic awareness, vocabulary, fluency and comprehension), that provides 

effective strategies and practices to implement. 

We plan to continue the balanced literacy model, in grades Kinder through Fifth, which includes a framework that 

addresses each of the following components: 
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● Word Study.  Effective word study addresses three components (phonics, spelling, vocabulary) of literacy 

in the context of developmentally based instruction that explores the connections between sounds and 

letters in and out of connected text. 

● Shared Reading.  Interactive reading experience that allows students to join in or share the reading of a 

book or other text while guided and supported by a teacher. The teacher explicitly models the skills of 

proficient readers, including reading with fluency and expression. 

● Guided Reading/Small Group.  Instructional approach that involves a teacher working with a small group 

of readers. During the lesson, the teacher provides a text that students can read with support, coaching 

the learners as they use problem-solving strategies to read the text. Students learn to become  

independent readers. 

● Read Aloud/ Mini Lessons.  The read aloud strategy involves creating a time for oral reading on a 

consistent basis using selections that exceed student’s independent reading level yet are at the correct 

listening level.  This is crucial in order to progress comprehension. Teachers can use read alouds to 

achieve different goals: To introduce a new theme, to get students talking and thinking about literature, 

to help students explore new worlds and to familiarize students with different genres.  The mini lesson is 

direct and explicit instruction. It has a clear and consistent structure. It is based on a class need and refers 

to a text for instructional clarity such as a read-aloud or shared reading 

● Independent Reading.  Students are reading a “Just-Right” book of their choice and practicing reading 

strategies taught in the mini-lesson 

● Shared Writing.  The teacher models “thinking aloud” as he/or she writes, so that students see how a 

good writer’s thought process works.  Students participate by listening to the teacher’s thought process.  

Students speak in partnerships or in whole-class discussions, trying out writing skills and strategies with 

the teacher’s assistance.  The teacher acts as a scribe with student participation and collaboration. 

● Independent Writing.  Writing for authentic and meaningful purposes increases student engagement and 

provides them authentic reasons to apply the strategies they have learned to multiple genres of writing. 

● Sharing/Closure.  The teacher brings closure to the day’s work. This time is used to share ways in which 

students have incorporated that day’s mini-lesson into their work and to share their new insights or 

discoveries.  

Continuing to include Balanced Literacy in the academic model at Cameron will be of value to both students and 

teachers in that: 

● literacy instruction is scaffolded following the Gradual Release of Responsibility instructional structure 

● authentic reading and writing experiences are shared between teacher and student as skills are practiced 

● whole language and phonics instructional approaches are combined, catering to all styles of learners 

● multiple opportunities are provided, daily, via the components to teach and practice literacy 

●  teaching can be customized based on student readiness and interests (differentiation) 

● students are excited and engaged in learning 

● supports blended learning whereby differentiated learning may be implemented via a station rotation 

Additionally, we are considering embedding the following core curricular resources into the balanced literacy 

model: 

● Fountas and Pinnell Reading Curriculum (K-6th) -  The System is designed to support whole-group, small-

group and independent learning opportunities including: interactive read-aloud, reading mini-lessons, 

shared reading, phonics/spelling/word study lessons, guided reading, book clubs, and independent 

reading collections. 
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● NewsEla Pro - NewsEla is a digital platform which compiles nonfiction articles on a variety of topics from 

multiple sources. The subscription allows students to engage with authentic expository text using their 

iPads or laptops. Teachers and students are able to select an appropriate lexile level that ranges from 

lower elementary to high school, by adapting the complexity of the text and vocabulary. The articles also 

come with a writing component and a quiz aligned to the reading learning continuum.  

● Accelerated Reader -  Accelerated Reader will be purchased and established as a new campus initiative in 

the 2019-2020 school year. Accelerated reader will support our initiative on literacy focused instruction.  

The AR program has been proven to help with student accountability for independent reading 

comprehension. The testing database contains thousands of quizzes on common literature, fiction and 

informational, for K-12 grades.  

● Heggerty (Pre-K - 2nd) - Heggerty is a phonemic awareness curriculum with a 35-week scope and 

sequence with lesson plans included. The Pre-Kindergarten to Second grade teachers at Cameron have 

adopted this curriculum as supplemental instruction for Reading Intervention. This curriculum supports 

the foundational reading skills development of our students in the primary grades to ensure that our 

students are meeting and exceeding grade level expectations in reading by the end of the grade level.   

● Literacy Group-Fountas and Pinnell Literacy Leveled Intervention (K-6th) - Short-term intervention, daily, 

intensive, small-group instruction which supplements classroom literacy teaching. 

Guided Math 

The current math instruction at Cameron E.S. consists of a 90-minute block of time and is most commonly 

conducted in a whole group setting.  Our goal for 2019-2020 on STAAR math is to ensure that 70% of our students 

meet standard at approaches, 36% at meets, and 20% at masters.  As our student achievement goals for 

mathematics continues to increase, we realize that in order to meet all the needs of our students we must move 

to the next level with our math instruction.   Just like reading isn’t a one size fits all model, neither is math. 

Cameron aims to promote conceptual understanding and a positive math experience for every student through 

utilizing the Guided Math Framework.  We aim to develop students' love of mathematics through real life 

application and promoting a growth mindset, where all students can be successful with rigorous math curriculum. 

Guided Math addresses a wide range of needs in the classroom, from those who require more repetition or 

readiness activities to top-performing students who need to be challenged above their peers. Guided Math 

provides a framework that is a conceptual and practical approach to teaching mathematics.  It involves ongoing 

assessment, hands-on problem solving and discussions to meet the needs of every student.  The framework 

structures Guided Math into 7 components.  These components are used flexibly and intertwined throughout the 

guided math framework to meet all students’ needs.  This approach allows teachers to maximize the impact of 

their teaching, engage all learners in connecting mathematics to their own lives, and supports College and Career 

readiness. 

 The components include: 

●        Environment of Numeracy.  Students will participate in problems of the day/week, class made charts, 

manipulatives, tools for measuring, word wall, vocabulary displays, math related literature, math 

interactive journals, and graphic organizers. 

●        Math Warm Ups.  Teachers provide opportunities to spiral skills, computational fluency, math 

starters/questions to spark discussion and debate, and number talks. 
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●        Whole Group Mini Lesson.  Teachers explicitly teach a new unit of study, utilize guided math read 

alouds which support the skills being taught, introduce vocabulary terms, show a short video to 

demonstrate how math is experienced in the real world, model concepts with anchor charts, review of 

previous learning, reflection and journal writing. 

●        Differentiated Small Groups.  This includes the implementation of concrete-representational-abstract 

method of instruction, reinforce whole group lesson, practice new skills, instruction with the use of 

manipulatives, introduction of activities that will later become independent work, informal assessment, 

and re-teaching based on formative assessment. 

●        Math Workshop.  This framework includes independent work, math activity in partners or groups, 

math games, math fact practice, math journal writing, technology-online interactive practice, math task 

cards, and spiral review of TEKS. 

●        Conferences.  Guided Math conferences are geared more towards the student being allowed to work 

through a problem while the teacher listens and guides, gives feedback, asks questions, gives suggestions, 

set goals, and take notes. (Laney Sammons, Guided Math: A Framework for Mathematics Instruction) 

●        Balanced Assessment. Informs teaching decisions, determines grouping accuracy, systematically 

assess the student’s strengths and areas of deficit.  According to the National Council of Teachers and 

Mathematics, “... assessment is not an end goal, but a means to achieving instructional outcomes.” 

 The benefits we hope to see as we move from primarily whole group instruction to a framework of Guided Math 

are as follows: 

●        Students engaged in authentic math conversations and making connections to real world topics. 

●        Students build multiple strategies for numeracy and number sense as concepts are reinforced daily 

during math workshop. 

●        Students will be engaged in purposeful conversations through number talks. 

 

Students will receive targeted, TEKS-based instruction, followed by independent work time. 

Blended Learning-Rotation Model 

Although students at Cameron E.S. have made gains in Reading and Math, via the use of well-designed centers 

that provide differentiation, scaffolding and personalization in a low-tech way, we recognize the need to grow and 

enhance our practice, to include blended learning, a more personalized approach to meet the needs of all 

Cameron learners. Blended learning is a teaching and learning instructional approach that marries online digital 

media with traditional classroom methods (face-to-face). Utilizing this approach across grade levels and contents, 

specifically using the station rotation grouping strategy, would provide all Cameron E. S. students the following: 

● Agency over their own learning 

● A safe learning environment to engage in student-centered learning 

● Opportunities to access content in a personalized manner 

● Flexibility of learning experiences and time 

● Opportunities to learn at their own pace, thus increasing information retention 

● Ability to enhance/extend learning 

● Increased stamina 
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Likewise, Station Rotation Blended Learning would provide our teacher-leaders the following: 

● An additional support to supplement face-to-face instruction 

● An additional platform to address all learning modalities simultaneously 

● The ability to tailor teaching practices and feedback for each student 

● More engaged students 

● Opportunities to focus on deeper learning 

● A tool to instill a disposition of self-advocacy and promote student ownership and autonomy 

● Opportunities to improve time management 

Various technology-based programs are currently being used in stations at Cameron E.S., to supplement teacher-

led core instruction including: 

●  Dreambox Learning - An online math learning system, designed for grades K-8, that emphasizes 

conceptual understanding and algebraic thinking, allows students to learn and practice important 

mathematical concepts and adapts curriculum to meet the needs of the learner. 

● Nearpod - an interactive learning platform for where teachers in grades K-12 can create or use ready-

made lessons for all core subjects. 

● NewsEla - An online reading database that adapts articles from around the world on multiple topics to 

different lexile levels ranging from first grade to high school. The database allows students to engage with 

authentic and meaningful text through word decoding, writing to their reading, and taking assessments 

aligned to their grade level standards.  

● LightSail - an adaptive reading platform for use in K-12 where students gain access to an online 

personalized library, filled with thousands of engaging, just-right texts to choose from 

This charter would strengthen our efforts to uniformly integrate technology, in grades Pre-Kindergarten to Fifth, 

to positively impact the academic experiences of our students. We will introduce Apple TV and Google Classroom, 

additional learning platforms, to supplement direct classroom instruction at Cameron.  

Social-Emotional Learning 

Cameron Elementary is committed to the success of every student and understands the importance of developing 

the whole-child. We recognize that academic, behavioral, and social-emotional instruction all play critical roles in 

the long-term success of our students. To address the Social Emotional Learning piece, we chose to implement the 

Sanford Harmony Curriculum.  

In its first year of implementation at Cameron Elementary, Sanford Harmony provides our educators with the 

tools to foster and support social connections among all students and to promote the social, emotional, and 

cognitive skills our students need to successfully negotiate peer interactions, develop positive peer relationships, 

and thrive in our school. 

Sanford Harmony incorporates multiple methods to teach positive relationships and create an inclusive classroom 

environment. Buddy Up promotes ongoing interaction between diverse peers. Best practices emphasize the 

importance of promoting diversity in students’ experiences, leading to positive peer relationships and overall 

school success. Being paired with a different buddy each week enhances students’ sense of connection, shared 

motivation, and social responsibility toward one another. 
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Students participate in Daily Morning Meet Up that promotes a sense of connection and inclusion among students 

of all populations. Students sit together in a circle for 10 minutes to discuss ideas and events, ask questions, and 

monitor Harmony Goals. 

Harmony Goals, created by the class, are similar to group agreements, expectations, or a class pledge. The goals 

reflect how everyone wants to interact and be treated by one another. These goals are established in the first 

Meet Up, and referred to daily. These goals guide the class every moment of the day, whether it’s during Meet 

Up, Buddy Up, or any other time. 

By connecting with their peers and taking ownership of problem-solving when conflicts arise, students feel 

connected, safe, comfortable and valued in their classroom community. 

We measure the effectiveness of the SEL program through close monitoring of the discipline referrals and the 

student SEAD survey. The goal of this survey is to improve student support by understanding students' 

perceptions of their social, emotional, and academic development and campus culture and climate. 

 9. DATA AND CONTINUOUS IMPROVEMENT 

The leadership team has begun to implement school-wide systems and structures for data and continuous school 

improvement as well as focused on their role as campus instructional leaders. The Campus Leadership Team 

creates a K-5th Goals and Priorities Plan that sets an overall goal for the campus and quarterly goals for each 

content area.  The leadership team has, and will continue to, model effective instructional practices such as data 

collection, review, analysis and reflection for teachers in order to ensure student success. 

Data Systems and Structures 

1. Goal Setting  

2. Data Binders  

3. Student List 

4. Formative Assessments 

5. Summative Assessments 

6. Goal Setting/Student Conferences 

7. Student Progress (Domain 2- only for students 4th and above) 

8. Action Plans/Weak TEKS Analysis 

 

Campus Goal Setting 

Historical data is reviewed and analyzed by teachers and instructional leadership team.  Campus goals are set at 

the beginning of the school year for Fountas & Pinnell, NWEA MAP, and STAAR.  Goals are posted in the data 

room and reviewed throughout the school year to ensure the campus meets each target.   

 

Data Binders 

All students in grades K-2 will have a data folder/binder and students in 3rd-5th will have a data binder. These 

folders/binders will be used to collect data and set goals. Students are monitoring and tracking their academic and 

personal growth in their data folders/binders.  The folders/binders help facilitate data talks and goal setting with 

students. The purpose of data folders/binders is to give students an opportunity to share successes and areas of 

growth, which serves as a tangible way for students to take ownership for their learning.   
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Student Lists 

All teachers are given the sub-population of all students in their class.  It is imperative that teachers know their 

students.  It is also another way to cross-check data inputting to ensure all students are coded correctly.  This 

information will be used to color code students on zone charts.  Zone charts are used for all common assessments 

in grades 1st-5th.   

 

Formative Assessments 

Formative assessments are utilized to track student success, change/modify lessons, re-teach or small group 

instruction.  Formative assessments in partnership with summative assessments guide instruction and provide an 

understanding of student’s level of mastery on TEKS.  We have been able to make gains in student success as a 

campus by gaining a deeper understanding of collecting, analyzing, and utilizing our data to plan rigorous lessons 

that are aligned with the TEKS and leveraging a multitude of resources to ensure that we teach all specificities of 

the TEKS.  

 

Exit tickets are an important formative assessment tool that gives teachers a way to assess what students have 

understood from the day’s lesson.  It will provide teachers data that informs their instruction.  Teachers are then 

able to adapt and adjust instruction to meet students’ needs the very next day.  The instructional leadership team 

and teachers will work together on designing quality exit tickets for all core content areas.   

Teachers and campus instructional leaders work together to create common assessments for students in grades 

first through fifth.  Kinder students are given letter-sound and sight word assessments every 4 weeks. *These 

assessments are administered every four weeks.  The assessments include the TEKS that were taught during those 

four weeks as well as previously taught TEKS to spiral these topics for students.  Campus-based assessments are 

administered on the ninth week to check for understanding of all TEKS taught for that quarter. Once teachers 

administer the assessments, they utilize STAAR aligned “zone charts” to track students based on “masters”, 

“meets”, and “unsatisfactory categories”.  They also color code their student sub-population groups to help 

identify, track and visually see how each subpopulation performs as a group in relation to other students. 

 

Summative Assessments 

We use Fountas & Pinnell to assess literacy proficiency.  Based on student needs' we create other literacy 

assessments that are progress monitored once a month using NWEA MAP fluency.  Literacy folders contain 

informal running records, which are given every 4 weeks in K-2, sight word assessments, letter-sound 

assessments, and formal running records, which are given 4 times a year in K-2 and two times a year in 3rd-5th.  

All students that are not reading on grade level are given informal running records every three weeks. This data is 

collected and placed in each students' literacy folder. These folders are used to document student progress and 

reviewed at grade level meetings.  

  

Assessment 
Name 

NWEA MAP NWEA MAP 
Fluency 

LAP-3 Fountas & 
Pinnell 

Campus 
Created 

Common 
Assessments 

STAAR Released 
Test-Benchmarks 

Grade K-5th  K-2; Identified Pre-K K-5 1st-5th  3rd-5th  
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Levels MTSS and 
dyslexia 

students in 3-5 

Content 
Areas 

Reading-K-5th 
Math-K-5th 

 

Reading Precognitive 
Language 

Pre-writing 

Reading Reading (2-5) 
Math (1-5) 
Science (5) 

Writing (1-5) 

Reading (3-5) 
Math (3-5) 
Writing (4) 
Science (5) 

Purpose This is a 
district 
assessment. 
The NWEA 
Map is a 
cross-grade, 
which 
provides 
measurement 
of students 
who perform 
on, above, 
and below 
grade level.  It 
measures a 
student’s 
academic 
achievement 
and calculates 
academic 
growth.  

The MAP 
Reading Fluency 
MAP is an 
online, adaptive 
benchmark and 
progress 
monitoring 
assessment that 
efficiently 
measures oral 
reading fluency, 
literal 
comprehension, 
and 
foundational 
skills. 

This is a district 
assessment. The 
Learning 
Accomplishment 
Profile provides a 
systematic method 
for observing the 
skill development 
of children from 36 
to 72 months.  It 
covers the 
following domains:  
gross motor, fine 
motor, pre-writing, 
cognitive, 
language, self-
help, and 
personal/social. 

This is a campus 
assessment, 
used to 
determine 
students’ 
reading levels.  
Beginning of 
year data is 
used to create 
guided reading 
groups.  Groups 
change based 
on student 
needs and 
growth.   

Assessments 
are used to 
determine if 
students are 
mastering TEKS 
taught.  Data 
drives 
instruction and 
allows teachers 
to monitor and 
adjust 
instruction. 

Benchmarks are 
used to 
determine what 
TEKS to spiral and 
re-teach before 
state assessment. 

Type Diagnostic Formative Diagnostic Summative Summative Summative 

Frequency K-2 (3 times) 
3-5 (2 times) 

once a month 3 times a year K-2 (4 times) 
3-5 (2 times) 

every 4 weeks once a year 

Admin. 
Calendar 

Sept., Dec., 
May 

Nov., Dec. Jan., 
Feb., Mar., Apr. 

Sept., Dec., May Sept., Dec., 
Feb., May 

August-April End of Feb./Marc 

 

Goal Setting/Student Conferences 

Data is visible throughout our campus and is posted in all classrooms.  Teachers post Fountas & Pinnell, NWEA 

Map, and teacher-created assessment data in their classrooms.  Classroom goals are set by teachers and students 

and are monitored after each assessment.  Goal setting conferences are held by teachers with students every 9 

weeks.  The campus leadership team also meets with students in grades 3-5 every 9 weeks to discuss goals and 

set new targets for the next assessment.  Data is used to drive instruction and is continuously analyzed to make 

instructional decisions for students. The leadership team and teachers analyze data every 3 weeks in order to 

develop a plan of actions for small and whole group instruction.  This data is also used to determine if students 

need additional support, such as testing for dyslexia.  In collaboration with teachers as an instructional leadership 

team, we create and analyze the zone charts to give us a glance at how our students perform in regards to 
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masters, meets, or unsatisfactory.  We then analyze the assessments to identify our lowest performing and 

highest performing TEKS.  This data analysis is used to create a plan of action for re-teaching, spiraling, or small 

group instruction. 

 

Student Progress (Domain 2 - 4th and above only) 

We also provide students in grades fourth and fifth with a student goal in reading and math based off Domain 2 of 

the state accountability system, student progress.  STAAR progress measure is used to determine the amount a 

student is improving or progressing in reading and math. This measure is based on a comparison from last year's 

score to the current year. It is important to track students’ progress and celebrate gains students are making.  The 

TEA accountability system is designed to ensure all students are taken into account, so the focus is not just getting 

students to pass, but on student growth.  Campus instructional leadership in partnership with teachers also 

collects and analyzes the zone charts to track how the campus is performing in regarding domains 1 and 2 of the 

TEA accountability system.  Domain 1, student achievement, measures all students and all tests.  Cameron 

analyzes data by all students passing or exceeding in approaches, meets, and masters.  Data is also disaggregated 

by all sub populations such as ethnicity, special education, English language learner, continuous and non-

continuous. Domain 2, student progress, measures student growth or progression on STAAR in reading and math. 

The previous year’s scores are compared to the current year’s scores.   

 

Action Plans/Weak TEKS Analysis 

Data is analyzed every four weeks in grades 1st-5th in PLC’s, grade level planning and faculty meetings. Data 

analysis allows us to look for historical and current trends. If Cameron is underperforming in an area, the 

leadership team and teachers work together to develop an action plan.  We identify specific areas of need and 

analyze the data to distinguish a root cause.  Then we create a plan of action to align resources and learning 

activities to re-teach areas of weakness. As well as identify if it is a whole class or small group weakness.  We 

create a plan that ensures students who are struggling receive additional time and support to master the material.   

We assist teachers with planning and delivery of instruction whether it be through planning together, model, co-

teach, or small group pull-out to help students succeed. 

 

10.  PROPOSED AUTONOMIES 
   

Proposed 
Autonomy 

Description of Autonomy Rationale  

Professional 
Development 

School administration and teachers 
will have the flexibility to opt in and 
out of District PD. 

Cameron’s charter has unique features that will 
not be aligned with district offerings.  By 
providing staff the option to choose what 
professional development they attend with the 
guidance of the administration will ensure PD is 
aligned to our school model and individual 
teacher’s needs.   

Assessments School administration will have the 
flexibility to opt in and out of district 
CBA and semester exams. 

Cameron will be creating their own scope and 
sequence, which will not be aligned to the 
district. Assessments will be created by the 
instructional leadership team.  Eventually 
teachers will create assessments which will be 
vetted by the administration to ensure 
alignment with depth, rigor, and specificity to 
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the TEKS.  Assessments are currently created 
by instructional leadership which has led to an 
increase of students scoring at the meets level.  
Cameron’s overall achievement grew from 70 
to 76 for the 2018-2019 school year.  

School Schedule 
and Calendar  

We request to extend the school 
day; on Monday-Thursday from 8:00 
a.m.-3:35 pm to allow for weekly 
professional development each 
Friday from 1:00-3:00 pm. 

Ongoing professional development and 
planning is critical to successful 
implementation of new programming. By 
providing embedded professional 
development, the campus has the opportunity 
to sustain momentum throughout the year.  

Curriculum & 
Instruction 

We request the flexibility of making 
curricular decisions and resources, 
such as state adopted curriculum 
and frameworks per grade level.  

Cameron’s charter has unique features that 
may not align with district instructional 
frameworks.  For example, Cameron will be 
implementing a 30 phonics-based explicit 
instruction in grades K-2.  Cameron will also be 
implementing a school wide 10-minute circle 
talk as part of the Stanford-Harmony SEL 
program.   

Budget  We request to the maximum extent 
possible that all campus budgeted 
funds can be used flexibly to support 
the needs of the campus and/or 
network, to include funds allocated 
for staffing. 

In order to meet the unique needs of the 
campus, our instructional program and 
ultimately our students, the campus requests 
maximum autonomy of campus funds in order 
to pay for programming, resources, or 
additional personnel.  This will allow us to 
consider how to maximize the impact of staff 
and think creatively about how we will support 
campus initiatives.  

Staffing Principal must approve all 
assignments and hires for the school. 

Flexibility to use staff across schools 

or the network. 

Flexibility to shift FTEs to other 

campus based needs 

Each network school has unique needs and by 
utilizing specific school-allocated staff across 
the network, each campus will be able to 
maximize personnel to meet student needs.  
For example, an implementation specialist can 
provide professional development at either 
campus.   

Lesson Plans Lesson Plans will include the 
following:  instructional 
goal/objective, learning activities, 
resources & materials, and strategies 
to check for 
understanding/assessment.   

Effective lesson planning is essential to the 
process of teaching and learning. Teachers will 
begin to develop deep content knowledge, 
which will impact student achievement.  Lesson 
plans guide instruction and reflect planning for 
instruction.   

 

11.  SCHOOL NETWORK DEVELOPMENT PLAN 
 

A. RELEVANT EXPERIENCE  

Gates had been designated as Improvement Required by Texas Education Agency in 2015. Upon promotion to 

Principal at Gates, Ms. Mora and her leadership team designed and led multiple aggressive initiatives to improve 
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its academic performance.  Ms. Mora has been instrumental in creating and implementing the Targeted 

Improvement Plan, resulting in meeting all Performance Indices in 2015-2016, which led to the campus meeting 

standard and receiving 5 distinction designations: mathematics, reading, Top 25% student progress, 

Postsecondary Readiness, and Top 25% Closing Performance Gap. Despite being the lowest scoring campus in the 

District, in Index 1, in one year Gates became one of the top 10 schools in SAISD.  Gates met all Performance 

Indices in 2016-2017, under Ms. Mora’s leadership, which led to campus meeting standard and receiving 4 

distinction designations:  mathematics, science, Postsecondary Readiness, and Top 25% Closing Performance Gap.  

The campus also had a 9% increase in Index 1, 8% increase in Index 3, and 10% increase in Index 4.  Gates was one 

of the top performing schools in the district.  In 2017-2018, Gates met standard and received 5 distinction 

designations:  mathematics, reading, science, Postsecondary Readiness, and Top 25% Closing Performance Gap.  

Gates had the highest masters scores in math for the district with a 2% increase from last school year.  Gates was 

also the only school in SAISD rated as an “A”.   In 2018-2019, Gates met standard and received 4 distinction 

designations:  reading, Postsecondary Readiness, Top 25% Closing the Gap, and Top 25% student progress.   

Based on her track record of campus improvement at Gates, Ms. Mora was selected in 2018 as a Network 

Principal and has spent the 2018-19 school year leading two campuses.  As an instructional leader, Ms. Mora 

aspires to establish a school culture and education program conducive to student learning and socialization.  She 

seeks to promote professional learning communities by establishing comprehensive professional development for 

improved teacher growth and development.  Her greatest strengths include, but are not limited to: performance 

standards development, teacher mentoring/coaching, curriculum design and implementation, standardized 

testing, and workshop/seminar presentations.  The school cultures and climates at Gates and Cameron have 

changed, through her focus on student safety and academics.  At Gates and Cameron, they have created 

professional learning communities by establishing comprehensive professional development for improved teacher 

growth and development.  There is a relentless dedication to setting high expectations for all students at Gates 

and Cameron, where failure isn’t an option.  Over the past five years Ms. Mora has worked to build leadership 

capacity at both campuses.  The Associate Principals will continue to work in the same leadership style, 

philosophy and dedication that Ms. Mora has modeled, as her time shifts from managing one campus to two 

campuses.   The same leadership team that drove these improvements at Gates will lead the continuing work on 

the campus as her time shifts. 

Her engagement at Cameron consists of a more hands-on approach because she is establishing the same culture 

and climate that she created at Gates as well as creating a positive learning environment based on safety, 

nurturing relationships, and positive discipline strategies through modeling and mentoring the Associate Principal 

at Cameron.        

 

B. SYSTEMS 

Our work as a network will focus on sharing practices across schools, then tailoring them based on student needs, 

interest, and performance.  We share our practices across schools through collaboration and planning days where 

teachers from both campuses are given opportunities to collaborate and plan with each other.  We have hosted 

professional development days where teachers from both campuses meet at one campus to learn and work 

together.  We share common assessments and common schedules with both campuses.  We will set guardrails 

around elements we expect to see implemented with fidelity at both campuses - assessments, pacing, student 

goal-setting -  but encourage some customization such as resources used and the delivery of curriculum and 

instruction based on the needs of student(s) and/or learning community.   We will prioritize processes and 
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procedures around how to structure and execute rigorous data cycles, and how to support and provide feedback 

to teachers around their practice. For all else, from curriculum development to instructional delivery to behavior 

systems and supports, we will support our school leaders and teachers to innovate with the student in mind.  

They will have the flexibility over their teaching practices as long as it positively impacts student learning and 

student success while keeping in mind our vision and mission for the school.   

 

Communication is the key for a successful partnership with non-profit partners. The network principal and non-

profit partner meet every 1st Tuesday, network leaders and non-profit meet every 3rd Tuesday, and all network 

leaders, associate principals, and non-profit partner meet every 4th Tuesday.   Agenda topics are centered on the 

following:  instructional goals, implementation of internal charter, budget, and networking.  

 

Cameron, Gates, Lamar, and Bowden have met throughout the school year as a team to create, implement, and 

progress monitor campus goals, priorities, and milestones.  We have also aligned data systems and structures 

across the network, which will improve student outcomes.  Campuses are also creating instructional guides for 

the next school year using the same templates.  Budget templates have been created and implemented in order 

to ensure alignment of campus goals and priorities.   

 

C. MITIGATING RISKS 
 

Mitigating Risks Strategy 

Time Management 
● Use of Outlook-entire instructional leadership team & office staff 

placing events, meetings, etc. on calendar 

● Meeting with associate principals one-to-one and as a team once a 

month       

● Every Monday, the campus instructional leadership team meets to 

discuss priorities for the week which is posted and reviewed the 

following week.                      

Achievement/instruction,  
 

 

 
● Network Instructional Curriculum Design 

○ Instructional Priorities EOY Goals/Non-Negotiables  
○ Q1-Q4 Benchmarks/Objectives 
○ Q1-Q4 Teacher/Student Look-Fors 
○ Q1-Q4 Leader Moves 
○ Q1 Walk Through Tools 

● Walkthrough Tools-created by quarter that is aligned to instructional 
guides for reading and math 
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Adult Learning/Professional 

Development 

● Network Instructional Professional Development Plan 
○ Summer Content PD 
○ BOY PD 
○ School Improvement Days PD 
○ PLC/After-School PD 
○ Weekly Cluster PD 

Leadership Development 
● 70/20/10 Development plan and monitoring tracker 

●   Meeting with associate principals one-to-one and as a team once a 

month 

● Book Study-Reading Reconsidered  

 

 

 

12.  HUMAN CAPITAL 

Recruitment  

We recognize the direct correlation between teacher quality and student academic success. Therefore, we 

maintain an extremely selective staff screening process.  Cameron will implement the standard protocol for 

formal interviews that was created by SAISD, but added will be pre-work for candidates and a sample teach 

lesson. Cameron will continue to secure staff via this process, and will expand our pool of outstanding teacher-

leaders via attendance at local and District job fairs, partnerships with universities and alternative certification 

such as TFA, and through professional network. Additionally, we will partner with local colleges to speak with 

and/or partner with interested future graduates. Once staff is recruited we will work to define a shared set of 

values and expectations, then empower them to implement and innovate within their teaching craft.  We invest in 

role modeling from the top and in distributing leadership across the organization, so adults can truly customize 

and adapt to the student experience. A growth mindset is a must: we seek strivers and learners. 

In order to best meet the needs of our campus, a three-part hiring and selection interviewing process will be used 

that is grounded in the foundational areas of professional & content knowledge, instructional delivery, and 

management and culture. These three foundational areas have been repeatedly identified as our main areas of 

focus, in terms of measurable growth, with both retaining staff and new possible candidates. 

The three outlined steps in our hiring, selection, and retention plan are as follows: 

Prework and Standard Breakdown 

Professional and content knowledge has been combined in order to form a hybrid that addresses the outlined 
professional educator standards as set by TEA, our district, and our campus with content knowledge expertise. 
This area analyzes the candidate’s ability to perform and collaborate professionally and have or be able to gain 
expert content knowledge through the identified methods of instructional support on our campus. 

Sample Teach 
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The second foundational piece to our hiring and selecting process is the instructional delivery of the candidate. 
Through our repeated root cause analysis and thorough discussion, we’ve identified one of our main instructional 
issues on campus is the delivery method of the lesson. This encompasses teacher strategies for engagement, 
checking for understanding, navigating the room, stating and highlighting the intended learning goal, or their 
ability to question and scaffold intentionally. Although many of these skills are learnable, we find that candidates 
that best meet the needs of our students have a strong foundational idea of student needs and how to already 
differentiate or alter their delivery method to meet all student needs.  

Classroom management and culture refers to the candidate’s ability to build community within and outside of our 
campus. The candidate will be primarily observed in this domain through their interaction and reaction to the 
students during the sample teach portion of the interviewing process. However, as a network campus, our staff 
has the possibility to create and foster a greater system of support than those working at traditional singular 
campuses.  

Some non-negotiables we have when selecting teachers to join our current team include: 

● Teachers who set ambitious goals and push students to succeed with high expectations. 

● Teachers who show love, caring, and passion for our students. 

● We are a data driven campus and believe that data should be used to adjust and drive instruction 

and interventions.  Teachers should also be able to speak to their data to help their students 

overcome challenges and succeed. 

● Teachers who are positive, passionate and believe that ALL students have the capabilities to learn. 

●  As well as the 4C’s of education: Collaboration, Communication, Critical thinking, and Creativity. 

Formal Interview 

San Antonio Independent School District interview protocol will be used at Cameron Elementary.  This protocol 

contains six recommended questions, one summary statement, and some optional organizational fit questions for 

interviewers to rate an applicant’s responses provided during the interview.  Interviewers will select one prompt 

from each of the following competencies:  professionalism, professional knowledge, instructional planning, 

instructional delivery, assessment of/for learning, learning environment, teacher effectiveness, organizational fit 

and campus initiatives.   

Teacher Development 

At the start of the year, teachers are paired with a mentor teacher who is housed on campus, who provides 

support to include but not limited to the following: campus culture and climate, relationship development (with 

parents and students), classroom routines and management. Additionally, teachers receive ongoing professional 

development throughout the year, at the District (EPIC Saturday) and campus levels presented by the principal, 

assistant principal, instructional coaches. Professional development at the campus level is based on campus 

initiatives and targeted improvement plan. 

For the past two years teachers have received differentiated support from the campus-based instructional 

coaches.  This support is provided all school year based on teacher needs.  Teachers that are new to grade level or 

new teachers receive additional support depending on their needs.  

Struggling teachers are identified by administration through learning walks, parent concerns, and safety concerns.  

Administration or instructional coaches provide support for instruction.  Teachers are provided support in the 
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areas of lesson planning, grouping students, model or co-teach lessons, and overall curriculum and instruction.  

For example, a teacher who is struggling with teaching writing, the assistant principal would meet with that 

teacher to plan targeted lessons.  If no improvement has been met with classroom management or instruction, 

the principal will reach out for district support. 

 Retention 

Cameron continues to struggle to retain highly effective teachers.  We have had a high turnover rate for the past 

three years, due to challenging work conditions (such as large class size, lack of support for challenging students), 

lack of support system from administration, and pressure of high stakes testing.  Our retention rate for the past 

three years is listed in the chart below. 

  

  2016 2017 2018 2019 

Teacher Retention 87% 82% 86% 75% 

School leadership and administrative support will contribute to the retention of teachers. Leadership articulates a 

vision, helps teachers grow professionally, and plays an important role in determining the school’s climate. 

Administration provides Professional Learning Communities (PLC) and provides collaboration during school hours 

to discuss student performance, curriculum, and instruction. Substitutes are provided during the school day for 

teachers to collaborate and plan. The administration has worked hard to create a positive school culture for 

teachers and students, where they feel safe, trusted, and respected.  Administration works together in 

collaboration and support with teachers to help impact student success. Teachers contribute to the operations of 

the school and the care of the physical environment. Teachers are encouraged to take risks and have control in 

their classrooms.   

Cameron strives to retain and attract teachers by doing the following: 

● Building a master schedule to incorporate 90 minute weekly professional learning communities which will 

give teachers opportunities for professional collaboration. 

● Increasing the number of master teacher positions. 

● Developing a strong partnership with local teacher preparation programs that will create a pipeline for 

hiring. 

● Creating a leadership culture by having teachers lead professional development and engage in shared-

decision making. 

 

13.  CLIMATE & CULTURE 

At Cameron Elementary School there are optimistic, collaborative relationships amongst all school community 

stakeholders, fostering feelings of success, joy and accomplishment. Parent and community involvement is high. 

Teachers are excited and dedicated to the work of educating/serving our scholars, they are able to see the larger 

picture and students are in a better position to learn (mentally and emotionally). At Cameron ES, the interactions 

amongst adults, as well as those between the adults and students, are positive and respectful, allowing all 
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members to feel safe, connected and engaged within the learning community. Our campus focuses on learning 

and high expectations for student achievement, and have implemented curriculum and policies to promote social, 

emotional, and comprehensive data-driven systems to address barriers to teaching and learning; the efforts of all 

are translated into positive experiences for both staff and students.  

Upon entering our facility, one will immediately notice that our learning community is well-maintained (i.e. clean, 

organized, access to clean air and water, functioning air and heat), student work is valued (various displays 

throughout) and the posting of our shared vision and core values/beliefs. Additionally, it is evident that Cameron’s 

physical environment is safe (i.e. lighting, low-noise level, class size, etc.)  and fosters teacher’s ability to 

effectively deliver quality instruction and student’s ability to be receptive to learning. 

Cameron has established clear, appropriate and consistent expectations and consequences to address disruptive 

student behaviors.  

Campus Discipline 

In addition to our heightened focus on developing and maintaining positive, meaningful relationships amongst all 

members of the school community and the use of instructional best teaching practices, we understand the impact 

and importance of a school-wide approach to discipline. 

Although the number of student discipline referrals has slightly decreased at Cameron Elementary over the last 

three years,  student behavior continues to be a challenge.  

 
 

Based on current review 360 referral data for the 2019-2020 school year, a total of 199 referrals have been 

submitted: 

● 2 of the 199 referrals resulted in DAEP placement (1%) 

● 23 of the 199 referrals resulted in Out of school suspension (11.5%) 

● 174 of the 199 referrals resulted in Administrative consequences based on policies and procedures of the 

district’s Student Code of Conduct (87%) 

The data for the 2019-2020 indicates that referrals significantly decreased from the beginning of the 

year(September)to the current month of January. This trend may suggest that as teachers and staff become 

familiar and competent with SEL strategies, classroom culture and relationships become stronger and behavior 

incidents decline. 

 

This year (2019-2020), however, we are working to broaden our school-wide approach to student behavior, with 

hopes of equipping all our students with the tools necessary to effectively express themselves, problem-solve, 

understand other’s perspectives and embrace diversity, thus improving relationships, decreasing the number of 

disciplinary incidents and promoting a positive school climate. 
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In addition to implementing ClassDojo, an online behavior management system designed to promote positive 

behavior, our campus has adopted and is gradually implementing the Sanford Harmony Social-Emotional Learning 

Curriculum in our Pre-Kindergarten through Fifth Grade classrooms. This curriculum has aided our efforts to foster 

a positive school environment, by providing our students with direct opportunities to develop and practice 

positive skills that strengthen student-student and student-teacher relationships, decrease conflict and over time 

decrease exclusionary discipline practices.  

 

As a precursor to restorative practices, a gradual implementation calendar was created requiring school-wide 

implementation of the “Meet Up” component of the Sanford Harmony Curriculum at the start of each 

instructional day. It is our belief, once our scholars acquire the skills, explicitly taught via this curriculum, to listen 

attentively, show empathy, disagree respectfully, establish positive relationships, understand and manage 

emotions and handle challenging situations effectively they will be better able to participate in the restorative 

practice process in the future.  In addition to improved social skills amongst our scholars, the “Meet Up” 

component, is also helping to build strong classroom communities where scholars feel connected, comfortable 

and more prepared to learn.   

 

To assist with ushering the vision and benefits of Social-Emotional Learning throughout the school community, 

and ensure its effective implementation, a team comprised of teacher representative of most grade levels and 

lead by the School Counselor was assembled. The team has facilitated on-campus professional development to 

share best practices in implementing social-emotional learning, specifically Sanford-Harmony Curriculum, share 

implementation data and successes, receive teacher feedback and concerns. Our SEL Team meets regularly, at 

times in conjunction with the campus Positive Behavior Incentive Support Team, to analyze implementation and 

discipline data and plan next steps. Additionally, our School Counselor regularly conducts learning walks, provides 

classroom and-on-one teacher support and facilitate supplemental lessons during weekly guidance classes.  

 

Grade Level  % of SEL Implementation Grade Level Discipline % 

Pre-Kinder 100% 1% 

Kinder 20% 3.1% 

First Grade 50% 7.2% 

Second Grade 10% 34.4% 

Third Grade 47% 17.7% 

Fourth Grade 27% 24% 

Fifth Grade 80% 12.% 

 

14.  SCHOOL COMMUNICATIONS 

Communication                                                         

In order to improve effective communication at Cameron, we need to engage all stakeholders by using 

various forms of two- way communication.  A sound communication plan begins with a mission statement 

that will reflect Cameron’s beliefs and values, that all staff, students and other stakeholders are prepared 

and equipped to message others.  These shared beliefs will help keep us on track on what Cameron is 

trying to accomplish for our students.   
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Communication goals for the campus will be developed by faculty & staff, parents, and other 

stakeholders.  The Cameron Advisory will create survey questions to determine strengths and 

weaknesses.  Below are some questions that might be used for survey: 

 

● How can we better engage staff, parents, and students at Cameron? 

● What forms of communication work the best? 

● What other things would you like Cameron to offer to parents and students? 

● What topics would you like presented at Principal’s Coffee? 

● What support do you need in order to help reach your child’s goal?   

 

The Cameron advisory will create realistic goals after the survey is conducted. Goals will be set for every 

quarter and presented at an advisory meeting to determine if campus communication goals will be met at 

the end of the school year.  

 

Cameron plans to enhance the forms of communication with students, parents, and other stakeholders by 

 utilizing various forms of communication: 

1. Regularly updating school website and adding grade level teacher pages 

2. Training parents on the new & improved SAISD website, with a focus on San Antonio ISD app and 

mySAISD app 

3. Social Media:  posting on Twitter, Facebook, Instagram 

4. Using Apps such as Seesaw, Class Dojo, and Google Classroom 

5. Student council:  Students in grades 4-5 will have an opportunity to serve on student council. This 

committee will allow students to have a voice in some decision-making at Cameron.  

 

15.  FAMILY AND COMMUNITY ENGAGEMENT 

Cameron Elementary School firmly believes in partnership between the home and school community. Our faculty 

and staff will work collaboratively with all families impacted and/or belonging to our learning community, to 

provide the best educational experiences for our scholars. We would like to create a model that encourages 

increased family engagement by supporting self-efficacy. Parental and community involvement is a fundamental 

part of the philosophy and operation of the school. The goal is to encourage faculty and family engagement so 

that they are active participants in the education of the child, give the community ownership of a high-quality 

educational program, teach children to be civic-minded, and socially responsible. 

Various platforms and strategies will be utilized/organized to develop and maintain trusting relationships with our 

families and communities, to include but not limited to: 

Cameron currently has minimal family engagement for the following events: STAAR Night, Donuts with Dad, 

Muffins with Mom, and Open House. Cameron has found success with a significant increase in parent 

participation, when students are performing before an event.   

 Some of the methods we will use to form these partnerships are as follows: 

● Provide Parent workshops that share academic skills and practices parents can do at home with 

their kids.  Workshops and materials will be provided for parents on typical development and 
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appropriate parent and school expectations for various age groups. We will provide handouts to 

include suggestions for parents on home conditions that support learning at each grade level. We 

strive to make sessions more engaging to include hands-on activities parents can use at home.  

These workshops will include resources and demonstrations parents can utilize at home to help 

their children solve math problems, writing stories, asking questions before, during, and after 

reading to build comprehension skills in children.  We will share information on different learning 

styles such as auditory, and reading/writing learning styles which parents can utilize at home to 

help their children. 

● We plan to partner with local agencies to provide regular parenting workshops on nutrition, 

family recreation or communication.  Workshops and other school-based programs will be offered 

to help parents learn about what goes on in classrooms. 

● We will have school personnel make home visits at transition points such as preschool to 

elementary to middle school to help families and students understand what to expect at Cameron 

Elementary.  

● Wrap around services, to include access to pediatric and family counseling, social workers (via 
Community in Schools), weekly food pantries/baskets (SA Foodbank), support for parents 
(parenting classes, GED classes), parent/family room equipped with technology to assist with 
access to community resources  

● Mentoring program that provides our students with a positive, meaningful relationship with an 
adult (other than his/her parent or teacher), allowing for personalized attention and care 

● Expansion of schedules to provide students with opportunities to participate in clubs and 
organizations, including those that involve community-based and service learning, whereby 
students are able to connect their academic learning to real-world problems and are able to serve 
in the communities in which they reside 

● Employment of a Family and Community Engagement Partner to assist in creating a link between 
student’s school and home 
 

●  Partnerships with community or city organizations, local foundations, state and municipal 
agencies, service clubs, universities, and businesses  

 

Administration will work relentlessly to ensure that there is effective (respectful, honest, and timely) two-

way communication between the school and our parents/families that will include: 

● Updates on their child's progress - teachers in K-2nd will send home a daily behavior log; teachers 

in all grade levels will reach out to parents to discuss strengths as well as areas of concern 

through face-to-face conversations, text, phone calls or emails to create a collaborative 

partnership with parents. 

● At the beginning of the year fliers will be sent home to notify parents of homework and grading 

policies as well as curriculum descriptions and information on instructional programs. 

● A monthly calendar of events and meetings will be sent home to make parents aware of monthly 

events. 

●   We will provide parents with information on student safety and quality of teaching, which will be 

discussed throughout the year at the following school events:  open house, parent coffees, STAAR 

night, literacy night, and other parent-student engagement functions. 

● We will continue to notify parents throughout the year as any updates occur to our educational 

programs through newsletters, PENS, and school messenger. 

● Home visits will serve as a means of contact with families in the event of a student absence in 

excess of three school days to determine the reason for the absences. Additional support will be 

https://teach.com/what/teachers-know/learning-styles/
https://teach.com/what/teachers-know/learning-styles/
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extended if deemed necessary as a result of the needs assessment conducted during the home 

visit.  

● Monthly principal coffees to share upcoming campus events, instructional focuses, campus 

initiatives, solicit parent support/ideas, share community resources/information, and provide 

strategies to strengthen literacy and math.  

 

16.  STUDENT RECRUITMENT AND RETENTION  
The climate for student recruitment in San Antonio has become increasingly competitive over the past three years 

due to the school choice movement, parents have more options.  Cameron’s administration and teacher-leaders 

will continue to build and maintain trusting and positive relationships with students, staff, parents, and the 

community.  In an effort to increase student recruitment, we will employ multiple ways to market our campus and 

its many offerings, throughout the community: 

● Redesigning and updating the campus website 

● Posting campus events and happenings on the campus’ Facebook and Twitter 

● Staff community block walks: Administration, grade level chairs, family and community specialist, 

and community in schools will conduct block walks in zoned apartments and houses once a month 

beginning in March, April, May, and June.  There will be a focus on new housing developments.   

● Participation in various community events such as MLK March, and Carver Community Center 

“Fifth Fridays”.  Administration will set up a table with information about campus and prizes for 

children.   

● Telephone calls to solicit campus offerings to prospective students and their families:  Data clerk 

will get a list of prospective kindergarteners in the areas and from Tynan Elementary to set up 

campus visits with administration.  Community in schools and family and community specialist will 

also assist with making phone calls to prospective families.   

● Partnerships with local businesses and community organizations:  Campus information will be 

posted at various locations such as the Palms Apartments, Valero, Starbucks, Homeowner’s 

Association, Salado at Red Berry, and Artisan Apartments.   

● Inviting parents and community to campus events such as the following:  Tailgate 

Night(September), Trunk or Treat(October), Literacy Night(December), Math Casino 

Night(February), Movie Night (March & April), and Literacy Night(May). 

 Cameron Elementary will work relentlessly to retain the families that we service by: 

● Providing a welcome letter to all new students from campus administration 

● Hosting orientation meetings for parents and students 

● Establishing systems (i.e. surveys) and platforms for parents to provide feedback and suggestions 

on their student’s academic progress, our academic model, school culture and climate, events 

that they would like to have 

●  Creating opportunities for parent involvement in campus events (attend, participate, assist in 

organizing or set-up are: literacy night, math night, and student of the month.  We will utilize 

surveys to get information on parent’s needs, wants, and interests 

● Establishing a student council and/or other student groups/organizations whereby students may 

provide input into their learning, campus culture and climate 
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● Creating end of year newsletter and video that highlight the year’s accomplishments to include 

student work and photo 

 

Student Enrollment Strategic Plan 

 

Date Action  Person Responsible  

January 11, 2020 School leaders will attend 
Experience SAISD. (Transportation 
will be provided to parents and 
students.) 

School Leaders 

January 8 & 22, 2020 Brochures will be posted at all 
apartment complexes within the 
attendance zone with a focus on 
recruitment of students living at 
the new apartment complexes. 

Senior Operations 
Family and Community Specialist  

January 20, 2020 School leaders will participate in 
the MLK march and distribute 
brochures. 

School Leaders 

February  Parent meetings will be hosted 
throughout the month discussing 
Cameron’s vision and mission. 

School Leaders 
Family and Community Specialist 
Senior Operations 

February 27, 2020 A CLT meeting will be held to 
discuss enrollment plan with focus 
on choosing enrollment captains 
and incentives. 

Network Principal 
Senior Operations 
School Leaders 

March 2, 2020 Registration opens and the 
implementation of enrollment plan 
begins. 
(The Data Clerk will pull a list of 
every other day and give to team 
captains.) 

School Leaders 
Data Clerk 

March Throughout the month of March, 
registration will be held at 
designated apartment complexes. 
Extended hours for registration will 
take place every Thursday from 
3:30-5:30. Communication to 
families will happen weekly 
through flyers, School Messenger, 
and PENS. 

Family and Community Specialist 
Senior Operations 
Data Clerk 

March 23, 2020 Teachers will be given time during 
faculty meetings to call parents in 

School Leaders 
Teachers 
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regards to registration. 

April 16, 2020 School leaders will book the Wi-Fi 
bus for teachers to participate in a 
neighborhood block walk. 

School Leaders 
Senior Operations 
Family and Community Specialist 
Teachers 

May 21, 2020 School leaders will book the Wi-Fi 
bus for teachers to participate in a 
neighborhood block walk. 

School leaders 
Senior operations 
Family and community specialist 
Teachers 

 

Elevator Speech 

If you are looking for the best elementary on the Eastside of San Antonio for your child, look no further than 

Cameron Elementary.  We have made tremendous strides in academic achievement and will continue to provide 

students a hands-on and minds-on approach to teaching.  We strive to become a “community of learners” in 

which students are encouraged to think critically, take risks, and student discourse is promoted to prepare 

students to pursue their academic and personal goals. Our major priorities are the following:  technology, 

extracurricular programs, literacy, and parent engagement.  Our motto is that Cameron students will be set up for 

success today and will be prepared for tomorrow. 

 

17.  CAMPUS GOVERNANCE 
 

A. ROLE 
Our Cameron Advisory board will have strong shared beliefs and values about what is possible for our Cameron 

students and their ability to learn, as well as our system’s ability to teach all children at high levels.  The governing 

board will meet quarterly.  The agenda will be developed by the network principal and formulated through 

campus improvement needs.  The governing board will be accountability driven and their responsibilities will 

include the following:   

● Commit to and aid with ushering the campus’ vision of high expectations for student achievement 

and quality instruction 

● Define clear goals to support the campus vision 

● Formulate policies to improve student achievement  

● Embrace, monitor, and use data to drive continuous student/campus improvement 

● Align and sustain resources to meet campus and district goals 

● Plan and participate in annual team development and training, at times with campus leadership 

and district personnel, to build shared knowledge, values, and commitments for their 

improvement efforts 

● Work collaboratively with school and district staff, when applicable, to share ideas, strategies, etc. 

to support student success 

● Craft a formal program for the orientation of new members 

● Establish and maintain a positive, collaborative relationship with staff and the community that 

includes a strong communication structure to inform and engage with both internal and external 

stakeholders in setting achieving our campus and district goals 

● Lead as a united team with strong collaboration and mutual trust 
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The governing board will support the campus in forming strategic partnerships with non-profit entities, including 

forming a Senate Bill 1882-based partnership. 

 

The Network Principal will lead the day to day operations of the network and the school.  The following will be 

implemented:   

● Run the network in line with the direction of the board and in accordance to the plans laid out in 

this application 

● Keep the board educated and informed through a thoughtful annual calendar of meetings and 

creation of board committees 

● Recommend goals and policies 

● Make all hiring and staff development decisions with the support and input of the associate 

principal 

● Seek support from the board, leveraging their external connections and expertise to support the 

organization 

 

B. STRUCTURE 

The Cameron Advisory board will ultimately consist of between five and nine members.  Members of the campus 

governing board will be recruited and selected based on their ability to fulfill the core duties of the board.  In 

addition to meeting the baseline legal duties of care, loyalty, and obedience, campus board members will be 

expected to contribute a diverse range of expertise in a profession or field beneficial to the success of the school.  

Relevant knowledge and skills we are looking for include expertise in the following fields:  Marketing, Education, 

Youth Development, Accounting/Finance, Facilities/Real Estate, Fundraising skills, and Community Leadership.  

Current potential board members will comprise of two teachers, network principal, school leaders, two parents, 

and community members.  The Cameron Advisory will meet at a minimum of four times a year, which is 

approximately every quarter.  The agenda will focus on the following:  providing strategic direction based on 

Cameron’s goals, guide quality instructional improvement, and assess campus initiative effectiveness.   

 

Roles and Responsibilities: 

● Developing an understanding of instruction, budget, and enrollment 

● Provide unbiased ideas from a third point-of-view 

● Acts as a resource to generate revenue to support campus initiatives/programming 

● Provide social networking platform that will engage other stakeholders 

● Monitor academic performance 

 

C. SUSTAINABILITY  

The relationships the charter school can grow and foster with families and other stakeholders is the key to 

sustainability and meeting the educational needs of children.  To ensure the sustainability of the campus 

governing board over time, the board chairperson will work with the Network Principal to build out staggered 

board terms to ensure ongoing health of the board and commitment by members, and to ensure that members 

do not come and go all at once, but move off the board in planned intervals. We will research and invest 

appropriately in board training for our members, and we will ensure that the training is adapted for public schools 
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and to the unique situation of the network.  The board and the Network Principal/Executive commit to the 

following member recruitment plan: 

● Identify.  Potential board members will be identified through a variety of channels, including 

through social and professional networks of school leadership and current board members.  

School leadership and current board members will regularly identify individuals in their networks 

to maintain a healthy pipeline of prospective board members that fulfill our need for specific skills 

and expertise and who bring diverse perspectives to the board.  

● Connect.  Once identified, potential board members will be connected to the network leader or 

current board chair for a brief introduction, and to gauge their baseline level of fit and interest in 

the role. 

● Cultivate.  Over time, school and board leadership will cultivate interested potential board 

members through one-on-one conversations, school visits, and other informal opportunities.  

● Vet. Prospective board members who demonstrate a serious interest in serving on the board will 

be formally vetted to determine their fit and overall suitability for service.  

● Socialize.  Prospective board members who pass the vetting process will be socialized to current 

board membership as potential additions to the board.  Barring no strong objections to their 

candidacy, prospective board members will receive a formal offer to join the board in accordance 

with applicable policies and bylaws.  

● Onboard.   Each new board member will undergo a thorough onboarding process to ensure he or 

she is able to effectively perform the requisite duties of a board member.  

 

D. ACCOUNTABILITY 

The purpose of the advisory board is to offer strategic advice that will improve student academic success.  

Cameron has an obligation to provide a high quality, rigorous curriculum to all students.  The advisory will hold 

the administration accountable by ensuring that Cameron is meeting all priorities, goals, and milestones.  If these 

are not being met, the people that serve on the advisory board will offer suggestions to help move the campus in 

the right direction.    

 

E. MEMBERSHIP 
 

Board Member Name 
(First and Last) 

Affiliation or Role Relevant Expertise 

1. Leroy Sance  
Vice President, San Antonio 
Zulu Association, Inc.   

 Benevolent Community Partner 

2. Kevin Shandy  
Former Director of Boys & Girl 
Club-Eastside Branch 

Youth Development 

3. Jacquelyn Ali  San Antonio Observer Journalist/Media Entrepreneur 

4. Sonya Mora  Network Principal Curriculum & Instruction 

5. Brandy Lewis  School Leader Curriculum & Instruction 

6. Dawn Turbin  Fifth Grade Teacher Math/SEL 

7. Monica Graham First Grade Teacher Family & Community Engagement 

 8.   Brenda Henderson Parent Former Teacher/Active Grandparent 
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18.  BUDGET EXERCISE 
 

Item Description Estimated Cost Rationale Sustainability Plan 

Conferences: 

Multi-Day Institute-LLI 
Primary K-2 Institute 

Conference-$695 X 4=$2,780 

Hotel-$159 X 4=$636 

Per Diem-$55 X 4=$220 

  

Total=$3,636 

This conference for the Leveled 
Literacy Intervention will help 
gain a deeper understanding of 
effective small-group instruction 
for students in reading and 
writing. 

Teacher of Trainer 
Model 

Intervention Program-
LLI (Orange, Green, & 
Blue kit with Teacher 
Resources & take-home 
readers) 

$2900 X 2=$5,800 

$1684 X 2=$3,368 

$315 X 2=$630 

$3416 X 2=$6,832 

$1340 X 2=$2,680 

$495 X 2=$990 

$3,324 X 2=$6,648 

$996 X 2=$1,992 

$540 X 2=$1,080 

$27.50 X 6=$165 

Total=$30,185 

Level Literacy Intervention is a 
short-term intervention, that 
provides daily, intensive, small-
group instruction which 
supplements classroom literacy 
teaching.  LLI targets struggling 
readers and helps them become 
successful readers with engaging 
leveled books and fast-paced, 
systematically designed lessons. 

Purchasing writing 
journals and 
consumable take 
home readers every 
year approximately 
$2,865. 

Dell 3190 11 inch 
laptops & cart $610 X 180=$109,800 

$873 X 6=$5,238 

Total=$115,038 

One-to-one ratio of technology 
to support for personalized 
learning. 

Purchase 5 laptops 
every year to replace 
outdated/broken 
laptops. $3,050 

Headphones $20 X 400 =  
Total=$800 

Used to support blended 
learning rotation model. 

Purchase 400 every 
year.  $800 

Computer software 

Accelerated Readers 

NewsEla  
Study Island $5.50 x 370 

$848 

$3,500 

$2,035 

Total=$6,383 

Software to implement blended 

learning. 

 

Purchase yearly. 4,348 

Field Experiences/Trips $3,000 per grade level = 

Total=$21,000 

Students are able to encounter 

and explore in an authentic 

setting and make real world 

connections.   

Yearly field 
experiences  

Ipads-9.7 standard 

apple care 

air watch cases 

$299 X 200=$59,800 

$79 X 200=$15,800 

$28.66 X 200=$5,732 

$51 X 200=$10,200 

$1,380 X 8=$11,040 

Total=$102,572 

Students will have access to 

technology to support 

personalized learning.   

Purchase 
approximately 25 iPad 
every 2 years. 
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Learning Without Tears Pre-K Kit/Teacher-$654.50 X 

2=$1,309 

Kinder Kit/Teacher-$328.90 X 

2=$657.80 ($75.90 X 2=$151.80) 

First Grade Kit/Teacher=$218.90 

X 2=$437.80 ($64.90 X 

2=$129.80 

Second Grade 

Kit/Teacher=$218.90 X 

2=$437.80 ($60.50 X 2=$121) 

Third Grade 

Kit/Teacher=$196.60 X 

3=$589.80 ($42.90 X 3=$128.70) 

Total=$3,963.50 

Learning Without Tears will 

support new TEKS 

reading/writing standards.  

Students will receive explicit 

handwriting instruction using a 

multisensory approach.   

 

Daily Math Fluency Kits 

(ETA) 

K-5th grade (one per teacher) 

$199.95 X 15=$2,999.25 Daily Math Fluency Kits are 

designed to develop numeracy 

and the ability to use 

mathematical relationships to 

reason with numbers and 

numerical concepts, which will 

support guided math. 

 

Daily Fluency Center Kits 

(ETA) 

K-5th grade (one per teacher) 

$129.95 X 15=$1,949.25 Daily Fluency Center Kits are a 

resource of 40 center activities 

and materials used to reinforce 

and promote the development 

of number sense. These will be 

used during the math workshop 

of guided reading. 

 

Furniture- 

Dry-erase chairs and 

desks (20) 

Hoki Stool 

Standing Desks 

$4,309 X 6 =$25,854 

$108 X 32=$3,456 

$261 X 16=$4,176 

Total=$33,486 

Flexible seating benefits 

students by giving them choices, 

movement, encourages 

collaboration, comfort, and 

sensory input. 
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TEKS Math Classroom 

Kit (K-5) ETA 

K-$510 X 2 = $1,020 

1st-$820 X 2 =$1,640 

2nd-$890 X 2=$1,780 

3rd-$890 X 3=$2,670 

4th-$960 X 3=$2,880 

5th-$680 X 2=$1,360 

Total=$11,350 

TEKS Math Classroom Kits will 

provide a hands-on approach to 

teaching mathematics.   

 

 

Professional 

Development-Reading 

Reconsidered (4-5 

teachers) 

Conference-$1,000 X 5 =$5,000 

School license-$1,200 

Hotel-$105 X 5=$525 

Per Diem-$55 X 5=$275 

Airfare-$283 X 5=$1,415 

Total=$8,140 

 

Professional development that 

will increase the breadth, depth, 

and quality of students’ reading. 

 

 

Kamico Game Pack (K-5) 
Kinder=$50 X 2=$100 

1st=$160 X 2=$320 

2nd=$300 X 2=$600 

3rd=$450 X 3=$1350 

4th=$250 X 3=$750 

5th=$235 X 2=$470 

Total=$3,590 

Kamico Game packs are TEKS 

based which include math, 

reading, writing, and science 

board games to reinforce and/or 

spiral TEKS.   

 

Harvard Summer 

Professional 

Development-Data Wise 

Leadership 

Conference-$4350 X 8=$34,800 

Hotel-$150 X 8=$1200 

Per Diem-$55 X 8=$440 

Airfare-$445 X 8=$3560 

Total=$40,000 

Harvard Summer Professional 

development that will provide 

tools and protocols that will help 

facilitate conversations around 

data to drive instructional 

improvement.   

 

Interactive white boards $74,918 Increase student engagement.  It 

allows students to interact with 

learning and become a part of 

the lesson. 

 
 

Teacher Professional 

Development Academy 

$25 X 6hrs=$150 X 5 days=$750 

$750 X 20 teachers=$15,000 

Teachers will receive 5 days of 

professional development 

focusing on team building, 

climate & culture, and planning 

from the Teacher Professional 

Development Academy.    

Approximately  
$15, 000 every year, 
would reduce to 3 
days of campus 
professional 
development.  
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Student Summer 

Reading/Writing 

Academy 

Teachers 

$25 X 7hrs=$175 X 5 days=$875 

$875 X 10 teachers=$8750 

supplies for summer academy-

$5,000 

Total=$13,750 

The Student Summer Reading/ 

Writing Academy will focus on 

literacy, which will allow 

students to enhance their 

cognitive skills and abilities.  It 

will provide students with 

hands-on engaging 

intervention/enrichment 

activities and lessons. 

Approximately 
$14,000 every year 
and campus.  

General Supplies (data 

binders, data trackers, 

dry-erase markers, etc.) 

$20,000 
Materials will support academic 

models such as journals for 

reader response and data 

binders for goal-setting.   

 

Reading Nooks (flex-

space reading and 

research zone, book 

shelves, carpets, tables, 

and chairs) 

$6,739 X 4=$26,956 

 

Total=$26,956 

Creating different spaces 

throughout the school for 

students will promote literacy.  

Students will be able to enjoy 

independent reading or 

storytelling with other students.  

Students will develop 

confidence in literacy skills 

building by reading in an 

inviting, familiar, and 

comfortable space.   

 

Lakeshore Flex-Space 

Classrooms K-5 

Pre-K-$16,291.33 X 

2=$32,582.66 

K&1st-$11,210.68 X 

4=$44,842.72 

2nd&3rd-$11,529.19 X 

5=$57,645.95 

4th & 5th-$13,330.78 X 

5=$66,653.90 

ACE, GEC-$11,392.82 X 

3=$34,178.46 

 

Total-$235,905.69 

 

Flexible seating benefits 

students by giving them choices, 

movement, encourages 

collaboration, comfort, and 

sensory input. 

Need to purchase 
classroom furniture 
when enrollment 
increases which is 
approximately 
 $11, 000 per room 

Chill Zone Learning 

Space-Self Regulation 

Lab 

$5000 X 2=$10,000 
Self-Regulation Labs will be an 

extremely calming place for all 

teachers to utilize with their 

students to increase students’ 
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(Tools will include an 

indoor portable swing, a 

ball pit, unique seating 

and lighting as well as 

hand held tools. 

social emotional learning. This 

space will be full of innovative 

resources which will enable 

them to learn about and 

understand their emotions and 

how to regulate them to 

increase positive behaviors. 

Outdoor Classroom 

(benches, picnic tables, 

outdoor canopies, 

whiteboards, gardening 

tools) 

$5,000 
The outdoor classroom space 

will become an outdoor learning 

space where students from 

across the campus will engage in 

hands-on learning, alongside 

book learning, in order to make 

real-world connections.  

 

STAAR Resources 

Forde-Ferrier 

Mentoring Minds 

STAAR Master 

Forde Ferrier-$2,600 

Mentoring Minds-$6,200 

STAAR Master-$9,300 

 

 

 

Total=$18,100 

STAAR Resources/ Forde-

Ferrier/Mentoring Minds and 

STAAR Master are used for small 

group instruction, after-school 

tutoring, and/or summer 

academy.   

 

Total Amount 
$804,719.69 

 
 

 

 

19.  IMPLEMENTATION PLAN 

 

CAMERON’S IMPLEMENTATION PLAN 
 

20-21-Quarter 1 

July-Sept. 

 

 Roles and Responsibilities 

Professional 

Development 

 

● Reading Reconsidered Training (4th-5th) 

● Sanford Harmony Training (K-5) 

● Campus Professional Development Training 

● Guided Math 

Design and Implement Trainer of 
Trainer Model: 

Reading Reconsidered 

SEL Campus Team 

School Leaders 

Communication 

Benchmarks 

● Send welcoming newsletters & postcards 

● Block walk-retain and recruit students Administration & Teachers 
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● Open House & Meet the Teacher 

● Recruitment of Campus Advisory Board 

Academic Benchmarks 
 

● Campus Needs Assessment 

● Campus Improvement Plan 

Administration & Teacher Leaders 

 
 

 

Quarter 2 

Oct-Dec. 

 
 

Professional 

Development 

● Guided Math-Number Sense 

● Balanced Literacy-Phonics 

● Personalized Learning-LightSail 

● Sanford & Harmony 

Instructional Coaches, SEL Team & 

Librarian 

Communication 

Benchmarks 

● Winter Literacy Night 

● Send home quarterly newsletter to parents 

● Conduct parent survey 

● Selection of Cameron Advisory Board 

School Leaders 

Academic Benchmark 
● Ongoing Student Conferences 

● Student goal-setting 

● Data Binders  

● Presentation of first semester data  

School Leaders & Teachers 

 
 

 

2021 Quarter 3 

Jan-Mar. 

 
 

Professional 

Development 

● Guided Math-Math Workshop 

● Balanced Literacy-Guided Reading/Centers 

● Personalized Learning-Google Classrooms 

● Sanford & Harmony 

Instructional Coaches & SEL Team 

Communication 

Benchmarks 

● Math Night 

● Distribute quarterly newsletter to parents 

● Experience SAISD 

● Recruitment and retention plan begins 

● Parent Surveys-review and address 

● Monthly Cameron Advisory Board meetings 

School Leaders, Community in 

Schools, Family & Community 

Specialist 

Academic Benchmarks 
● Ongoing Student Conferences 

● Student goal-setting 

● Analyze MAP/simulation data 

● Presentation of state of campus to teachers, parents, and 

Cameron Advisory Board 

School Leaders & Teachers 
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Quarter 4 

Apr-June 

 
 

Professional 

Development 

● Guided Math-Math Workshop 

● Balanced Literacy-Guided Reading/Centers 

● Personalized Learning-Google Classrooms 

● Sanford & Harmony 

Instructional Coaches & SEL Team 

Communication 

Benchmarks 

● Send home end of year newsletter to parents 

● Recruitment and retention plan implemented 

● Apartment visits-recruit students 

● Monthly Cameron Advisory Board meetings 

School Leaders, Community in 

Schools, Family & Community 

Specialist 

Academic Benchmarks 
● Ongoing Student Conferences  

● Student goal-setting 

● Analyzed STAAR/EOY MAP data 

School Leaders & Teachers 
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Appendix A - Data Template 

       

DIRECTIONS: Please enter data into the cells shaded YELLOW. Do NOT enter any information into the non-

yellow cells. If a data point is not applicable for your school, then please type "N/A" into the corresponding 

yellow cell. 

       

SCHOOL NAME: Cameron Elementary       

  
2016-

17 

2017-

18 

2018-

19 

Change 

Y1 to Y3 

% 

Change 

Y1 to Y3 

PART 1: ENROLLMENT AND STUDENT PERSISTENCE       

A. General Information       

Grade Levels Served (e.g., K-8; 9-12, etc.)  K-5 K-5 K-5 N/A N/A 

Total Enrollment Count  540 329 372 -168 -31% 

       

B. Student Population       

% African-American  55% 56% 55% 0% 0% 

% Asian  0% 0% 0% 0% N/A 

% Hispanic  39% 40% 42% 3% 8% 

% White  3% 1% 0% -3% -100% 

% Other Race/Ethnicity  3% 2% 2% -1% -33% 

% Economically Disadvantaged  74% 84% 96% 22% 30% 

% English Language Learner  1% 1% 2% 1% 100% 

% Special Education  9% 12% 12% 3% 33% 

       

C. Student Persistence       

% of Students who Remain at School from Previous Year (All 

Students)  70% 57% 64% -6% -9% 

% of Special Education Students who Remain at School from 

Previous Year     0% N/A 

       

PART 2: ACADEMIC OUTCOMES       

A. STAAR Grades 3-8 Outcomes (if applicable)       

% of Students who Meet or Master Standards (Reading)  25% 29% 34% 9% 36% 

% of Students who Meet or Master Standards (Math)  23% 26% 33% 10% 43% 

% of Students who Meet or Master Standards (Writing)  26% 35% 28% 2% 8% 

% of Students who Meet or Master Standards (Science)  15% 7% 20% 5% 33% 

% of Students who Meet or Master Standards (Social Studies)     0% N/A 
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B. STAAR EOC Outcomes (if applicable)       

% of Students who Meet or Master Standards (English I)     0% N/A 

% of Students who Meet or Master Standards (English II)     0% N/A 

% of Students who Meet or Master Standards (Algebra I)     0% N/A 

% of Students who Meet or Master Standards (Biology)     0% N/A 

% of Students who Meet or Master Standards (U.S. History)     0% N/A 

       

C. Self-Selected Outcomes (Select up to 3 data points to 

share)       

70% of students will score at the Tier 1 level as measured by 

NWEA MAP in Reading  32% 40% 43% 11% 34% 

70% of students will score at the Tier 1 level as measured by 

NWEA MAP in Math  35% 43% 44% 9% 26% 

Increase student enrollment by 5% each school year  540 329 372 -168 -31% 

       

Part 3: HUMAN CAPITAL       

Select 3 data points to share. (Examples: average years of teacher experience, % of teachers who remain from 

preceding year, # of master teachers, average TTESS proficiency scores, average # of staff absences, Insight 

survey results, etc.) 

# of Master Teachers  2 2 6 4 200% 

# of Master Teachers scoring 3 or better on T-TESS  0 1 3 3 N/A 

# of Teachers scoring 3 or better on T-TESS  16 19 12 -4 -25% 

       

Part 4: STUDENT DISCIPLINE       

Select 3 data points to share. (Examples: Review 360 incidents, # of student suspensions (in-school and out-of-

school), # of DAEP placements, etc.) 

# of Student Suspension  100 82 51 -49 -49% 

#of Discipline Referrals  453 399 377 -76 -17% 

# of DAEP Placements  9 7 7 -2 -22% 

 



ADDENDUM – COMPLIANCE WITH IN-DISTRICT CHARTER LAW AND DISTRICT POLICY 

The School certifies that this in-district charter application complies with Texas Education Code Section 
12.059, as follows: 

1. The education program being offered is described in the charter application. 
2. The continuation of this charter is contingent on satisfactory student performance on state-

required assessment instruments, satisfactory financial performance under state financial 
accountability provisions, and on compliance with other applicable accountability provisions. 

3. In accordance with SAISD Policy EL(LOCAL), the SAISD Board may place this School on probation 
or revoke the charter in accordance with the School’s performance contract if it finds that the 
campus charter:  

a. Violates a provision of applicable state or federal law, which may result, after a cure 
period, in revocation at the conclusion of the School year; 

b. Violates student achievement provisions of the charter, including the failure to meet the 
metrics set forth in the performance contract for the campus charter after a three- or 
five-year review period; 

c. At the end of two School years, the campus charter may be revoked or placed on 
probation if it is rated as “improvement required” or fails to meet state accountability 
standards or is at the bottom five percent in comparison to all campuses in terms of 
student achievement in the District based on the School performance framework; or  

d. After a cure period, the charter fails to meet generally accepted accounting standards 
for fiscal management. 

4. The School will not discriminate in admissions on the basis of national origin, ethnicity, race, 
religion, or disability. 

5. The governing structure of the campus is described in the charter application. 
6. In order to ensure the health and safety of students and employees, the School will comply with 

Texas Education Code Chapter 38. 
7. The District will conduct an annual audit of financial and programmatic operations of the School 

in accordance with state and federal law and District policy. 
8. The School will provide all information necessary for the District to participate in PEIMS 

reporting. 
 
In accordance with EL(LOCAL), the School and the SAISD Board of Trustees agree as follows:  

1. This charter has a term of ten years, beginning with the 2020-21 school year and ending with 
the 2030-31 school year, with a three- or five-year performance review and renewal cycle, as 
defined in EL(LOCAL). 

2. The Board waives all applicable District policies and procedures per EL(LOCAL) and the School’s 
In-District Charter Application and Partnership Agreement. 

3. The School will comply with its Board-approved school performance contract, and the District’s 
annual process for reporting and reviewing the performance contract. 

4. The School will follow the District’s unified enrollment policy and procedure, including 
FD(LOCAL), FDB(LOCAL), F1 and F51.  In the event of any conflict between the charter 
application and district policy and procedure regarding student enrollment, district policy and 
procedure will govern. 

5. The School will participate in District-wide NWEA MAP testing, or its future replacement 
assessment, as determined by the District. 

 


