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1.

CAPACITY OF APPLICANT LEADERSHIP TEAM

Rawan Hammoudeh, Principal
Ms. Hammoudeh began her career as a teacher where her high expectations and strong work ethic contributed to
excellence in the teaching and learning of all students. Mrs. Hammoudeh held leadership positions including
Principal, Relay Resident Principal, Assistant Principal, and SAISD Mathematics District Instructional Coach. During
her time in these leadership positions she demonstrated excellent instructional leadership, communication,
organizational and interpersonal skills. She gained extensive experience in working collaboratively with assistant
superintendents, campus administrators and teachers to identify areas of need through the use of data to develop
and implement strategic and targeted action plans that address the needs of all stakeholders. In addition, she
demonstrated strengths in coaching and collaborative skills in curriculum alignment, lesson design, and researchbased teaching strategies. Furthermore, she has been cited on numerous occasions for excellence in the design and
delivery of professional development at both the district and campus levels. As Principal at Cotton Academy, Ms.
Hammoudeh designed and led the implementation of initiatives that resulted in the campus increasing academic
achievement from a “D” rating to a “B” rating and attaining four distinction designations within a single school
year.
Elizabeth Castaneda, 4th Grade Master Teacher
Mrs. Castaneda is a 4th grade Master Teacher at Cotton Academy. She has 10 years of experience in the classroom
as a general education teacher, a proven track record of effective community/ school communication, and team
leadership. Mrs. Castaneda has held leadership positions of Academic Coordinating teacher for grade level,
Literacy Academic Coordinating Teacher for Campus, Mentor, and Campus Leadership Team member as well as a
presenter at the campus level. Mrs. Castaneda brings effective communication, attention to detail, organization,
and experience with data analysis.
Adam Rodriguez, 8th Grade Master Teacher
Mr. Rodriguez is the 8th grade Math/Science Master Teacher at Cotton Academy. He has worked with the district
for over 10 years and has experience as an elementary/secondary educator, district science curriculum
specialist/presenter, member of the Eastside Promise Neighborhood federal grant (Aug 2014- May 2017). Mr.
Rodriguez brings experience with data analysis, community involvement, federal grants, and project management.
In the classroom, he has proven himself as an accomplished educator.
Luz Perez, 5th Grade Master Teacher
Ms. Perez has 30 years of teaching experience and has worked at Cotton Academy for 24 years. She motivates her
students and adjusts her teaching techniques to adapt to the needs of students to provide the best environment
and tools for learning. She works with parents to understand what challenges the students have and the best
approach for them individually. Her approachability and strong presence allow her to engage with fellow
coworkers for input on how to structure their lessons. She believes in creating interventions as well as
collaborations with all stakeholders and exemplifies leadership qualities.
Deja Hook, 2nd Grade Master Teacher
Ms. Hook is a second-grade teacher that has spent her teaching career at Cotton Academy. She has taught her
peers how to analyze student data and identify the learning needs of the students to create action plans of
accelerated instruction or targeted interventions. She holds high expectations for every one of her students and
leads them in setting weekly, monthly, and quarterly goals. She teaches them to track their data and self-reflect on
what their next steps of action are.
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Applicant Design Support Team:
Patricia Pedraza, Instructional Coach
She has been in education for over 20 years, including 12 years in curriculum and instruction. Her experience with
curriculum and instruction enables her to use data to develop and implement strategic action plans that address
the needs of all stakeholders. She supports teams of teachers with lesson planning, facilitating the use of student
work and performance data to make informed instructional decisions.
Liana Martinez, Instructional Coach
She serves as an instructional coach. Her experience includes 20 years in secondary education and 12 years with
ESC20’s Bilingual/ESL Department, teaching struggling readers and training teachers on best practices. She has 25
years of experience as a writer as well. She has a strong understanding of data-informed decision making and
strength in curriculum and instruction, specifically in reading and writing.
2.

STAKEHOLDER MAP
Students

Stakeholder’s Top 3 Needs

1. Campus/Student technology availability
2. Elective and Club options
3. Field Experiences

How those needs were identified During the week of October 8-11, student stakeholders participated in an
online survey to identify current strengths and areas of improvement for the
(discuss engagement)
campus. The data was then compiled to identify the top 3 common areas of
improvement.
How school is currently meeting Integrated technology is provided by secondary classroom teachers with the
the stakeholder’s needs
use of online learning platforms via Google Classroom, Nearpod, and Think
Through Math. Primary classrooms integrate technology through app based
educational programs.
The campus offers three electives (band, dance, and art) for 6-8th grade.
After school clubs include Young Professionals Organization, Gardening Club
and cheerleading.
Grade levels currently have the opportunity to schedule and participate in
field trips through grade level fundraisers.
Areas for growth in meeting the Additional technology and professional development geared towards
stakeholder’s needs
technology integration to enhance classroom instruction is an area of need.
There is a lack of up to date technology and available resources on campus
for student use.
The campus would benefit from additional staff and resources to offer
additional courses and interest based extra-curricular experiences.
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Campus Staff
Stakeholder’s Top 3 Needs

1. Professional Development/resources and planning time
2. Intervention Resources with professional development
3. Vertical Alignment in PK-8 in all content areas

How those needs were identified Staff met at a faculty meeting where they engaged in a root cause analysis.
(completed engagement)
They worked in groups to identify needs, how needs are being met and
areas for growth. The data was then compiled to identify the top 3 needs,
how they’re being addressed and areas for growth.
How school is currently meeting Professional development provided by the admin team based on research
the stakeholder’s needs
based practices from Get Better Faster by Paul Bambrick Santoyo and
Teach Like a Champion by Doug Lemov. PLCs include a “Dress Rehearsal
component where teachers are provided with the opportunity to model
teach parts of lessons, share teaching strategies and provide each other
with feedback. 7th-8th have the opportunity to meet during PLCs and
discuss vertical alignment of content. Action Plans are developed based on
assessment data to target individual student needs. Teachers are provided
with a pullout data analysis/action planning session prior to every 9 week
period. Some resources such as Mentoring Minds have been purchased
through Title 1 funds.
Areas for growth in meeting the Additional professional development on areas of need with on-going
stakeholder’s needs
coaching and support. There is not a set intervention resource or
framework for intervention. Teachers have not been provided with
professional development on delivery of enrichment/intervention lessons.
All teachers are not provided with the opportunity to engage in vertical
alignment sessions. Staff needs additional systems and processes to ensure
that they have the opportunity to engage in vertical alignment and that
there are additional vertical alignment structures in place such as
frameworks for essential components in lessons (all contents). The staff
also requires additional resources along with professional development in
a research-based reading program (at the primary and intermediate levels),
as well as for all other content areas.
Families
Stakeholder’s Top 3 Needs

1. After School Programs/ Clubs
2. Family events (During and After School Events)
3. Electives

How those needs were identified A campus strengths and needs survey was sent home to all families on the
(discuss engagement)
campus September 30th. 223 families returned the survey with their
feedback.
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How school is currently meeting Cheerleading, Choir (limited capacity), Art (limited capacity), Sports (7ththe stakeholder’s needs
8th), Band (limited capacity), Garden Club, Open House, STAAR Night,
Report Card Night
Areas for growth in meeting the More clubs on campus: openings for more in Art/Music clubs, Drama Club,
stakeholder’s needs
Writing Club, Book Clubs, Chess Club, Junior Doctors, Coding Club, Robotics
courses/clubs, Sports for younger students, National Junior Honors Society,
University Interscholastic League (UIL), Student Council, etc.
More Family Events: Literacy Nights, Math/STEM night, Student of the
Month ceremonies, Campus Spelling Bee, Talent Night, Read Across
America Event, Intermediate/Primary Buddies, PTA, School fundraising
More Electives: provide more choice in electives/courses
Community
Stakeholder’s Top 3 Needs

1. Partnership opportunities with the campus
2. Community engagement events
3. Regular point of contact/Regularly scheduled contact

How those needs were identified On October 15, local business owner, Richard Peacock was interviewed
(discuss engagement)
during a community event by teachers and administration.
On October 1st, community stakeholders, Precinct 4: Commissioner
Tommy Calvert and State Representative Diego Bernal were interviewed
by teachers and administration.
How school is currently meeting Campus organizations and administration have begun establishing and
the stakeholder’s needs
maintaining previous partnerships through community and business
events. The campus recently had a point of contact via the previous Parent
Family Liaison (PFL). The campus has begun to host more community
events such as rummage sales and National Night Out.
Areas for growth in meeting the Partnership opportunities can be improved through the inclusion of more
stakeholder’s needs
diverse partners and regular consistent communication and planning.
Communicating how all stakeholders can mutually benefit and positively
influence stakeholders.
Community engagement events can be improved through the inclusion of
regularly coordinated events with clearly defined outcomes in coordination
with community leaders. Events may be planned in coordination with
current community events to increase the impact.
Regular point of contact can be improved with a consistent and full time
Parent Family Liaison, current position is a partial allocation and vacant.
Additionally, regular scheduled meetings or communication with
community stakeholders can improve communication and planning.
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3.

CAMPUS DECISION-MAKING

Decisions that pertain to things such as the allocation of resources, professional development and campus goals, new
initiatives and campus schedules are primarily decided upon by the administrative team with some input from faculty
and staff. The Campus Leadership Team (CLT), is often asked to assist in making decisions in regard to the areas outlined
above. Other stakeholder groups such as teachers, CLT Members and parents are involved in decision making through
faculty meetings, Professional Learning Communities (PLCs) and Principal Coffee sessions. During these meetings,
individuals share their ideas, voice their opinions or concerns, and ultimately vote on a given topic. The administrative
team also solicits feedback from teachers on the implementations of undertaking new initiatives through online
surveys. Students are asked to share their thoughts and ideas through informal conversations with administration
during lunch, before/after school or as administration is in classrooms. Custodians and Food Service workers are not
currently involved in any decision making on the campus. The campus has not had a functional PTA in several years.
For the 2019-2020 school year, Master Teachers were provided with the opportunity to work collaboratively to design
the yearly schedule for extended day sessions. The administrative then reviewed the schedule and provided feedback.
Our CLT governance structure is both efficient and effective in that a member of each grade level/program is
represented. While discussing important initiatives and decisions for the campus, each grade level has the opportunity
to represent how the outcomes will benefit or affect their grade level/program. Each member is able to share pertinent
information from the meetings with their respective teams, and gather further information if necessary from their team
members. This information is then discussed at the next CLT meeting. However, the current CLT is not inclusive of
students, custodians, consistent parents and community members, or the Parent Family Liaison (vacant).
To better serve our stakeholders and distribute decision making and leadership of initiatives on campus, we could reorient our current system by organizing CLT into subcommittees that are focused on certain aspects such as attendance,
community outreach and involvement, academics, etc. To better serve our stakeholders we could re-orient our current
system in selecting CLT members by extending letters of invitation to the underrepresented stakeholders (students,
parents and community members). Qualified candidates can then be selected through a voting process.
4.

DATA REFLECTION

Cotton Academy is a Title I campus that serves students in Pre-Kindergarten through 8th grade. As depicted in the
table below and in Appendix A, although the campus has extended its academic model to serve additional grade
levels, student enrollment has consistently declined throughout the past three years. The student population is
primarily composed of Hispanic students of low socioeconomic background.
Student Population
2016-2017

2017-2018

th

th

2018-2019

Grade Levels

PK-6

PK-7

PK-8th

Total Enrollment

499

494

465

Economically
Disadvantaged

94%

95%

95%

English Language
Learner

32%

31%

31%

Special Education

10%

9%

10%
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However, race and socioeconomic status has not hindered Cotton Academy’s growth in the area of academic
achievement.
Based on 2019 TEA Accountability ratings Cotton Academy is currently one of eighteen campuses in San Antonio ISD
that was rated as a “B” campus. Cotton is also one of eight campuses in San Antonio ISD that has earned four
Distinction Designations in the areas of: Academic Achievement in Mathematics, Postsecondary Readiness, Top 25%
Closing Performance Gaps and Top 25% Student Growth. In 2018 had TEA implemented letter grade accountability
ratings, Cotton would have been rated as a “D” campus with a Distinction Designation in Mathematics. From 20172019 there were significant gains in the area of mathematics. Fifty-two percent of students in 3rd through 8th are
currently performing at the Meets or Masters performance levels. The campus also attained significant increases in
the percentage of students that performed at the Meets and Masters performance levels in all subject areas, with
the exception of reading and writing. Although, there have been increases in reading and writing performance there
has not been a steady increase as seen in other content areas.
The table below shows the academic progress that the campus has made throughout the past three years at the met
standard level. A met standard breakdown for each grade level, including writing, science and social studies, from
2017-2019, is provided in appendix A.
STAAR Data
(TEA rating)

2016-17
IR Monitoring

2017-18
Met +1 Distinction

2018-19
Met +4 Distinctions

3rd Reading
81%
75%
85%
rd
3 Math
80%
76%
87%
th
4 Reading
62%
73%
57%
th
4 Math
58%
71%
63%
th
5 Reading
67%
71%
85%
th
5 Math
73%
86%
87%
th
6 Reading
38%
44%
70%
th
6 Math
58%
69%
85%
th
7 Reading
N/A
44%
70%
th
7 Math
N/A
41%
77%
8th Reading
N/A
N/A
72%
th
8 Math
N/A
N/A
79%
The school’s current processes and procedures have cultivated a culture of high expectations by engaging teachers
in:
· Goal Setting and Growth Mindset (staff and students)
· Backwards Design Planning to Ensure Alignment to the Standards
· Data Driven Instruction
· Professional Learning Communities (PLC)
· Observation Feedback
The refinement and consistent implementation of these five research-based elements is evident in the data (see
Appendix A). In reviewing the campus’s 2018 and 2019 performance at the Meets performance level it is clear that
the culture of high expectations and the processes that have been put into place are allowing Cotton Academy to
show continuous academic improvement and close the academic achievement gap.
8

[Cotton Academy]

STAAR Data

YEAR

Campus

District

State

All Subjects

2019
2018

72%
32%

71%
28%

50%
48%

Reading

2019
2018

36%
30%

30%
27%

48%
46%

Math

2019
2018

52%
40%

35%
29%

52%
50%

Writing

2019
2018

24%
17%

24%
24%

38%
41%

32%
30%

54%
51%

Science

2019
43%
2018
31%
Note: data above shows percent at Meets Performance level.

The chart above not only shows significant increases in data from year to year, but it also shows how Cotton Academy
has outperformed the District in all content areas, with the exception of writing. In the 2018-2019 school year Cotton
Academy attained the State average in Mathematics performance at the Meets performance level.
Improvement Efforts
Cotton Academy has had three different leaders in the past three years. The current principal was placed in January
of 2018. Improvement efforts have included professional development in areas such as research-based practices,
data analysis to develop targeted action plans and inform instruction on a daily basis, developing assessments and
lessons that meet the depth and complexity of the standards through the use of backwards design planning. Teachers
meet with the principal, instructional coaches, and/or the assistant principal for weekly Professional Learning
Communities (PLCs) to review individual student data, student work, identify misconceptions, how misconceptions
will be addressed and when they will be addressed. The four questions of the PLC are also utilized to guide the
discussion of upcoming content and ensure that there is alignment to the standards. Teachers and the leadership
team engage in “Dress Rehearsals” to model how they will teach upcoming content or clarify misconceptions. During
this process, feedback is provided by all stakeholders.
Teachers are provided with professional development and planning sessions prior to the beginning of the school
year. They are also provided with action planning sessions at the beginning of each 9-week period. During these
sessions, with the support of the instructional leadership team, teachers are provided with time and support from
the instructional leadership team to work collaboratively on the following:
· Deconstruction of the TEKS to identify what students have to know and be able to do
· Develop pacing calendars to ensure that all specificities of grade level TEKS are taught
· Develop assessments that are aligned to the TEKS
· Engage in backwards design planning
· Engage in deep data analysis with the test in hand and a one-page data spreadsheet with individual student
data to identify misconceptions, how they will be addressed and when they will be addressed.
· Develop action plans based on the data
· Share teaching strategies
During professional development sessions teachers are provided with time to practice the implementation of
research-based strategies and receive feedback from their colleagues and the instructional leadership team.
Teachers are then provided with ongoing coaching and support.
9
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To build capacity among the Instructional Leadership Team, the principal has provided coaching through job
embedded professional development in areas of data analysis, action planning, alignment to the standards, content
deepening in mathematics, delivery of professional development, selecting the highest leverage action steps and
leading observation and feedback sessions with teachers. The Instructional Leadership Team also engages in
instructional rounds on a weekly basis to calibrate and share best practices based on their individual strengths. Prior
to professional development sessions the instructional leadership team practices the delivery of the session and
provide feedback to each other.
Individual strengths of the instructional leadership team members and of teachers is leveraged to build capacity
throughout the campus.
5.

CHALLENGES FOR YOUR SCHOOL

Through a series of meetings, visits, surveys, interviews, social events, and group discussions with teachers,
students, parents, and members of the Beacon Hill community, we were able to identify the three most significant
challenges for Cotton Academy. Cotton Academy has and will continue to address these challenges in order to
close gaps and positively impact student achievement.
Academics
STAAR achievement and growth progress in reading and writing have been an ongoing challenge for Cotton.
Through accumulation of data and engagement with stakeholders, we have determined the root cause is a lack of
campus professional development and resources. This cause has further been verified through feedback,
interactions, and discussions with faculty at Staff Meetings and Professional Learning Communities.
Although Cotton has made significant gains in content areas like mathematics, we continue to struggle with
improving accountability measures with student achievement, growth progress, and our special population groups
in all content areas. Cotton missed receiving a TEA Distinction Designation in reading by less than 4 percentage
points in two grade levels. However, we continue to see only a slight increase in student achievement from one
year to the next in reading and writing. Our campus has identified the need for a structured, research-based, Tier 1
instructional reading program and intervention along with professional development. Cotton STAAR data for the
past four years demonstrates the need for vertical alignment in all content areas and with campus-wide reading
and writing programs. Members of our staff have expressed the need for training in reading and writing
instruction that is uniform throughout the campus.
Attendance
Cotton Academy has experienced a large decline in attendance the past few years. At the end of the 2016-2017
year, our attendance averaged out at 95.7%, declining with the 2017-18 school year ending with a 95.2%, and rising
still to the low rate of 95.7% at the end of the 2018-19 year. To date, after over forty days of the 2019-20 school
year, we are .05% less than where we were last year. Our monthly attendance averages 96%-96.9%, less than our
goal of a steady 97%.
With chronic absenteeism, we have had discussions with students, questioning them regarding these excessive
absences. We have questioned students regarding the causes, focusing on specific questions related to
transportation, wake-up times (timeliness/alarms), types of illnesses and severity of illnesses, hours of sleep, etc.
10
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We have also sought to increase enrollment and attendance with daily and regular phone calls, home visits, etc.
An action plan for attendance has also been developed and is set in place, initiated by our campus data clerk.
Through review of student records, data sheets, inquire, and research, we have been able to verify our root cause
and have discovered that Cotton Academy has numerous families with multiple school-aged children in various
grades, who rely on older siblings for after-school care. Often when one student misses school due to illness, all
siblings are kept at home due to a lack of a care provider for the student who is ill. Some parents have also
responded that if one child is ill, they prefer to take precautions and have all children checked by a physician
and/or stay home from school. We also have excessive absences that are tied into no vaccines. The major root
cause for excessive absences lies with a lack of education on the impact that poor attendance has on students.
Campus attendance and enrollment data indicates a gradual decline in student enrollment and attendance. Current
daily and monthly data confirms the decrease. Staff engagement with students, teachers, and parents verify this
cause as well.
Programming
At Cotton Academy, we recognize the important role that electives play in student choice and skill preparation for
future student endeavors in high school and beyond. Students at Cotton Academy do not have the option of taking
algebra, Pre-AP and AP courses, technology and coding courses, foreign language options, theater arts, yearbook,
home economics/cooking courses, debate/speech classes, etc. Currently, Cotton Academy students are able to
take art, band, and dance, due to a partnership with the Tobin Center for the Performing Arts. Cotton is very
limited on options that are offered to students due to limited staff members, limited space, limited training &
certification, etc. Cotton staff have attempted to make up for the lack of electives by offering opportunities to
participate in after-school clubs and organizations such as cheerleading and Young Professionals Organization Onethird of Cotton teachers dedicate five hours minimum each week to after-school tutoring, resulting in fewer staff
members available for after-school clubs and organizations.
Cotton is also challenged with its offerings of extracurricular activities. Due to limited access to fields and
miscellaneous spaces, and transportation issues, we are unable to offer our middle school students activities
offered at other campuses. Cotton currently offers its students the options of volleyball, basketball, football,
soccer, and cross country. We have students interested in pursuing robotics, coding, STEM, tennis, wrestling,
fencing, folk dancing, and music. The limited availability of courses and extracurricular activities offered at Cotton
Academy has proven to be a significant challenge. We have determined that the root cause is inadequate funding.
Our campus Title I allocation for the beginning of the 2019-2020 school year totaled $15,118. From this funding, we
are required to purchase all campus supplies, materials, and technology, as well as support tutoring and extra duty
pay for our teachers. The minimum cost for paper alone totals more than $5,200 per year. Extra-duty pay for two
teachers to provide after-school tutoring totals $5600 for the year. When other supplies and needs are deducted,
there is no adequate funding left over to provide our students with extra courses and extracurricular activities. We
were able to verify this cause while reviewing budget reports and through interviews, surveys, and discussions with
stakeholders. The manner in which Title I funding is allocated to campuses is not clear. Campuses throughout the
district that are labeled as Improvement Required or low performing based on TEA accountability measures are
generally allocated a greater amount of funding and resources in comparison to campuses that have higher
accountability ratings. The lack of funding hinders the ability of higher performing campuses such as Cotton to
continue to allocate funding for additional resources based on campus needs.
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6.

MISSION

Vision: At Cotton Academy, our primary purpose of empowering students through a culture of high expectations
and high-quality education is driven by a relentless determination to prepare all of our scholars for success in
higher education and empower them to become leaders of their community and future industry.
Mission: Empowering leaders today for our future tomorrow.
Core Values:

7.

●

Student Centered

●

Teamwork/Collaboration

●

Passion

●

High Expectations

●

Grit/Perseverance

●

Integrity

GOALS

Goal #

Timeframe
(1, 3 or 5
year)

1.

3 years

Student enrollment will increase by 5% over the next three Student enrollment
years
data

2.

2 years

Student attendance rates will increase from 95.23% to
96%.

Student attendance
data

3.

5 year

70% of students will score at the Tier 1 level as measured
by NWEA MAP in Reading

NWEA MAP Growth
scores

1 year

78% of 3rd-8th grade students will meet or exceed
STAAR Assessment
approaches on 2020 STAAR Reading with 42% Meeting and Data
25% Mastering

2 year

100% of Teachers will implement components of Leader in -Review 360
Me as a Social-Emotional Learning component as measured Discipline
by student behavior Principal walk-through rubrics
Management System
-Walkthrough rubrics

4.

5.

Description of Goal in SMART format

Data Used to
Measure Progress
towards Goal

The most difficult goal to achieve may be improved student enrollment, for the
following reasons:
1. increased access to various public school options (i.e. choice schools, etc.)
as well as nearby public charter schools.
2. Barriers presented by the District’s current electronic registration process
Which goal will be the
to include, but not limited to, family’s lack of access to electronic devices/
hardest to achieve
technology, internet, computer literacy, and/or time.
and why?
3. Lack of course offerings to middle school students, which traditional middle
schools offer.
4. The majority of individuals that reside in the Cotton Academy attendance
zone are senior citizens or single individuals that do not have school age
children.
5. Home environment instability caused by the socio-economic status of many
of the families serviced by Cotton Academy.
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8.

ACADEMIC MODEL

The primary purpose of Cotton’s academic model is to provide a rigorous, high quality and challenging instructional
program using a student-centered approach. We believe in a challenging instructional program with highexpectations for all stakeholders, and the use of data to inform instruction and target students’ individual needs.
Our current academic offerings include Dual Language at grades PreK through 4th grade, Bilingual Education in 5th
grade, Gifted and Talented services, English as a Second Language, and Special Education services for eligible
students. Dual Language will continue to be phased into other grade levels.
Cotton Academy faculty and staff currently engages in 5 core practices to ensure that we provide a rigorous
instructional program, meeting the individual needs of students and builds capacity throughout the campus. The
core practices include: Backwards Design Planning, Data Driven Instruction, Professional Learning Communities
(PLCs), Observation Feedback, and Implementation of Research Based Practices that stem from the work of Paul
Bambrick-Santoyo and Doug Lemov .
Backwards Design Planning
Backwards Design Planning is used to ensure that all lessons and assessments meet the depth and complexity of
the standards. This process includes the following:
i.
Identification of what students have to know and be able to do through deconstruction TEKS and analysis
of STAAR released items. TEKS are deconstructed to identify all specificities and determine the number of
different ways that the content must be taught. STAAR released items are then worked out and examined
to determine the rigor level, misconceptions, additional vocabulary and skills that students must be able to
know in order to master the TEK. This allows teachers to identify questions that can be asked throughout
the lesson to facilitate mastery of the TEK.
ii.
Pacing Calendars are developed to ensure that all specificities of grade level TEKS are taught and that TEKS
are spiraled.
iii.
Assessments that are aligned to the TEKS are then developed. The information that was collected from the
deconstruction of the TEKS as stated in section i. is used to develop the assessments, ensuring that
assessment items mirror the depth and complexity of the TEKS. Primary grades review STAAR released items
from TEKS that correlate with 3rd grade standards to identify the rigor level. Please see the Data Driven
Instruction section for more information on assessments.
iv.
Lessons that are aligned to the grade level standards are then developed based on the information in sections
i-iv.
Data Driven Instruction (DDI)
DDI is used to inform instruction on a daily basis. The data analysis structures and processes outlined below allow
for the monitoring and adjustment of the instructional program to ensure that the needs of individual students are
met. Descriptions of the components outlined below are provided in the Data and Continuous Improvement section
of this document.
i.
A DDI Map is developed prior to the beginning of the school year. The document outlines dates that students
will take CFAs, summative assessments, NWEA MAP, NWEA MAP Fluency, Fountas and Pinnell (K-3) and
STAAR Tests. It includes dates that teachers will submit assessments to the administrative team for review
of alignment to the TEKS, testing dates for each content and grade level, scanning deadlines, dates for
13
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ii.
iii.
iv.
v.
vi.

submission of zone charts to determine performance levels of each student and the date that the data will
be utilized to engage in deep data analysis.
Progress Tracker
Zone Charts
Do Now, Exit Tickets, weekly quizzes, 4-week CFAs, 9-week assessments, simulations, F & P, NWEA MAP
Aggressive Monitoring
Action Plans

Professional Learning Communities (PLCs)
Teachers meet with the principal, instructional coaches, and/or the assistant principal for weekly PLCs to review
student data, student work, identify misconceptions, how misconceptions will be addressed, and when they will be
addressed. The four questions of the PLC are also utilized to guide the discussion of upcoming content and ensure
alignment to the standards. The four questions of the PLC include: 1. What do all students need to know and be able
to do? 2. How will we know if each student has learned it? 3. How will we respond when some students do not learn
it? 4. How can we extend and enrich the learning for students who have demonstrated proficiency? At times mini
professional development sessions take place during PLCs. Teachers and the leadership team engage in “Dress
Rehearsals” to model how they will teach upcoming content or clarify misconceptions. During this process, feedback
is provided by all stakeholders.
Research Based Practices
Throughout the campus, we follow a Best Practices approach to academic learning. Our model includes practices
and techniques that stem from the work of Paul Bambrick-Santoyo and Doug Lemov. Teachers have received
training through campus PD sessions, book studies, workshops, collaboration with peers, modeling, and practice.
These practices have guided us in an upward trajectory from a TEA rating of a “D” campus in 2018 to a TEA rating
of a “B” campus in 2019, aiding us to earn four TEA Distinction Designations in the areas of: Top 25% Closing
Performance Gaps, Top 25% Student Growth, Postsecondary Readiness and Academic Achievement in
Mathematics. We intend to continue using and perfecting the use of these best practices, which encompass the
following:
i. Helping schools close the achievement gap
ii. College Readiness Preparation
iii. Teach Like a Champion (Doug Lemov) techniques preparing students for the path to college
iv. Get Better Faster (Paul Bambrick-Santoyo) practices for coaching teachers through four phases
Observation and Feedback
Individual and calibrated learning walks are conducted by the administrative team daily. During learning walks the
highest-leverage action steps are identified and communicated to the teacher that was observed. The coaching cycle
continues with a follow-up and additional feedback.
ENHANCEMENTS TO CURRENT ACADEMIC MODEL
We believe that our model can be enhanced to ensure the needs of the whole child are met. According to Daniel
Pink, in addition to possessing academic knowledge, individuals that are truly thriving in today’s society are those
possessing strong communication, critical-thinking, problem-solving and collaborative skills. To ensure students are
prepared with skills that lead to success, we would like to incorporate aspects of a leadership model that will also
support social-emotional learning. Our enhanced model would serve as a catalyst to cultivate an environment
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where students develop critical-thinking, communication, collaborative and creativity skills, leading to a stronger
foundation in literacy. The following components will be implemented along with our current academic model:
Aiding Students in Being College and Career Ready
i. Campus Wide Literacy Practices and Instruction Based on Grade Level Needs; and
ii. Blended Learning Rotation Model
Leadership Development along with Social-Emotional Learning
i. Components of Leader in Me
Campus Wide Literacy Practices and Instruction Based on Grade Level Needs
Although research based instructional practices such as balanced literacy are currently part of our academic model,
our assessment data has plateaued in reading and writing. Guided reading, has been an element of focus in grades
K-2 at Cotton. Our goal for 2021-2022 is to ensure that 80% of our students meet standard and that teachers
carefully and routinely tailor their instruction to the skills their students need most, as well as requiring the
allocation of additional resources to further develop teacher capacity and strengthen instruction and intervention
in literacy. Teachers would benefit from additional professional development in the effective implementation of
balanced literacy, research-based strategies and practices for the development of targeted lessons that address
each component of reading (phonics, phonemic awareness, vocabulary, fluency and comprehension).
Mastery of reading and writing skills are essential for college and career readiness. We believe in student learning
beyond the walls of the classroom with texts and a blueprint for teaching that creates authentic experiences in
reading, thinking, speaking, writing and reflecting. Literacy will be approached with an equivalent focus on the
development of each students’ reading fluency, reading comprehension, critical thinking skills, and written
expression.
Campus Wide Reading and Writing Practices (PK-8th)
Campus-wide reading practices that vertically align and build upon each other will be implemented. The practices
will focus on effective development of reading practices (habits) as students are taught how to read increasingly
complex text with intentionality, write in direct response to texts, develop vocabulary skills, engage in authentic
conversations about the text and develop critical thinking skills. Campus-wide frameworks that are vertically
aligned in grades K-2, 3-5 and 6-8 will be developed and implemented with campus-wide reading practices. Some
of the resources that will be utilized are outlined below.
●

●

Reading Reconsidered: A Practical Guide to Rigorous Literacy Instruction (Doug Lemov) focuses on
cultivating effective habits in reading, the development of comprehension skills as students read
increasingly complex text.
Great Habits Great Readers (Paul Bambrick-Santoyo) focuses on cultivating effective habits in reading, the
development of comprehension skills, guided reading lessons and independent reading lessons

Dictado, which is a research-based practice that is used to develop students’ grammar and phonics skills will also
be utilized at all grade levels. The Dictado also serves to develop biliteracy in Dual Language classrooms. We
believe that through the implementation of Dictado in all PK-8th grade ELAR classrooms all students’ will be
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provided with the instruction, practice and feedback to develop phonological and grammar skills necessary to write
effectively.
Primary Literacy Instruction
Cotton Academy will implement the F & P classroom curriculum for grades K-2, and components of the curriculum
in grades 3-5. The curriculum is designed to support instruction in both whole group, small group and individual
learning settings. F & P curriculum is a multi-text approach to literacy instruction. Components of the curriculum
include:
●
●

●
●

●
●
●

Read Aloud/Mini Lesson-Direct and explicit instruction that has a clear and consistent structure. It targets a
particular grade level standard or skill.
Shared Reading-Students are provided with an interactive reading experience that allows them to join in
or share the reading of a text. Teachers guide and support the student. The teacher explicitly models the
skills of proficient readers, including reading with fluency and expression.
Phonics
Guided Reading-Teacher provide small group reading instruction that is differentiated to meet the needs
of individual students. Students are provided with a text that they can read with support and are coached
as they use problem-solving strategies to read the text, becoming independent readers and critical
thinkers.
Independent Reading-Students are provided with the opportunity to read text at their independent reading
level as they strengthen their reading skills and establish best practices for reading including: questioning,
inferring, activating schema, visualizing, and monitoring for meaning and synthesizing.
Book Clubs- Provides students with the opportunity to utilize skills that they have previously learned in
literacy instruction to develop a deeper understanding of the text as they read, discuss and build upon
each other’s thoughts in a group setting.
Word Study-Supports phonics, spelling and vocabulary as students explore the connections between
sounds and letters, both in and out of connected text.

Inclusion of research-based practices from Great Habits Great Readers, Reading Reconsidered, Balanced Literacy
and Dictado in the academic model at Cotton will be of value to both students and teachers in that:
● literacy instruction is scaffolded through the Gradual Release of Responsibility instructional model
● authentic reading and writing experiences are shared between teacher and student as skills are practiced
● whole language and phonics instructional approaches are combined, catering to all styles of learners
● students are excited and engaged in learning
● supports blended learning whereby differentiated learning may be implemented via a station rotation
Other curricular resources that we are considering to supplement our campus literacy model include:
● Accelerated Reader - Accelerated Reader (AR) will support our initiative on literacy focused instruction.
The AR program has been proven to support student accountability for independent reading
comprehension.
● Heggerty (Pre-K - 2nd) - Heggerty is a phonemic awareness curriculum that can be utilized as a
supplemental instructional resource for reading intervention across K-2.
Blended Learning-Rotation Model
Although students at Cotton Academy have made gains, via the use of scaffolded instruction and small group
interventions that provide differentiation and scaffolding without the use of technology, we recognize the need to
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grow and enhance our practices, to include blended learning in order to develop individualized needs for each
learner. Blended learning is a teaching and learning instructional approach that combines online digital media with
traditional classroom methods (face-to-face). This charter would strengthen our efforts to uniformly integrate
technology and supplement direct classroom instruction, in grades PreK-8th. Utilizing this approach across grade
levels and content areas during intervention times, specifically utilizing the station rotation grouping strategy,
would provide all Cotton Academy students with the following:
● Agency over their own learning
● Opportunities to access content based on individual student needs
● Opportunities to learn at their own pace, thus increasing information retention
Likewise, Station Rotation Blended Learning would provide our teacher-leaders the following:
● An additional platform to address all learning modalities simultaneously
● The ability to tailor teaching practices and feedback for each student
● Opportunities to focus on deeper learning and increase student engagement
● A tool to instill a disposition of self-advocacy and promote student ownership and autonomy
Various technology-based programs are currently being used in stations at Cotton Academy, to supplement
teacher-led core instruction including:
● Imagine Math- An online math learning system, designed for grades K-8, that emphasizes conceptual
understanding, problem solving and algebraic thinking.
● Nearpod - An interactive learning platform where teachers in grades K-12 can create or use ready-made
lessons for all core subjects.
● LightSail - An adaptive reading platform for use in K-12 where students gain access to an online
personalized library, filled with thousands of engaging texts to choose from
Leadership
As the world continues to evolve the skills that are necessary to succeed in college, the careers of the future and
life have also changed. In the past, those that were the most knowledgeable were the most successful. According
to Daniel Pink, in addition to possessing academic knowledge, the individuals that are truly thriving in today’s
society are those that also possess strong communication, critical thinking, problem solving and collaborative skills.
In The Leader In Me, Daniel Covey states that those that are most successful in today’s reality, “may not know all
the facts themselves but they do know how to bring the right people together to assemble the facts.” Education
must evolve and adapt. We must ensure that students are academically prepared; however, we must also develop
their leadership skills.
Through the implementation of a campus-wide leadership model we will cultivate a culture of student leadership
where students will be provided with the opportunity to develop the mindset, behaviors and skills that empower
them to become effective life-long leaders that thrive in the 21st century. The campus will utilize components of
Leader in Me (LiM), an evidence based, comprehensive leadership development model. To ensure effective
implementation, Cotton Academy staff will receive PD and coaching on the effective implementation of practices
that develop leadership skills in students and throughout the campus. To develop leadership skills all students,
faculty and staff will begin by learning and implementing the following:
The 7 Habits of Highly Effective People; which are guiding principles that successful individuals follow. The 7 Habits
can be taught through integrated instruction, direct Lessons and/or modeling.
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Habit

Description

1. Be Proactive

Students garner a deeper understanding of what it means to make wise choices
and be accountable for those actions. They learn to take the initiative on
creating goals for their learning and being responsible in meeting those goals.

Students internalize that they are an integral part of their classroom and school
communities. They set end goals on how they will contribute to the vision and
2. Begin with the End in Mind
mission of the school, as well as their personal goals and create a plan to
achieve those goals.
3. Put First Things First

Students are taught how to be disciplined in prioritizing the things they need to
do. They acquire organizational skills to help them decipher between their
choices.

4. Think Win-Win

Students learn a valuable life lesson learning how to resolve conflicts in the
best interest of both parties. They are able to consider what others want or
need and balance it with what they are trying to accomplish in their own wants
and needs.

Students work on mastering the skills of empathy and respect as they learn to
5. Seek First to Understand, listen to the feelings, views, and ideas of others. They develop the ability to see
Then to Be Understood
things from the speaker’s point of view, and in turn are able to voice their own
feelings, views, and ideas with confidence.

6. Synergize

7. Sharpen the Saw

Students learn to collaborate with all individuals, including those that are
different from themselves. This readies them for life in a world of diverseness,
not only in culture, but of persons with special needs and work environments.
They learn the importance of valuing and learning from the strengths of others,
and are able to build upon them to solve problems.
Students realize that just as important as their academics, so is their personal
well being. They learn to value their self care by learning how to take care of
body and mind. They learn the importance of good friends and family
relationships, as well as how to find meaning in learning outside of school and
helping others.

Creating a Culture of Leadership by strategically cultivating a culture, empowering students as leaders. A school’s
culture can be described by what is seen, what is heard and what is felt (Covey, 2008). This includes the
environment or what is seen throughout the campus. We will continue to refine our culture by developing a safe
environment that nurtures leadership skills and ensures that each child feels valued. Leadership concepts and
academic topics are connected, examples of community and world-wide leaders will be posted. Vocabulary
associated with leadership and positive encouraging messages will be placed on walls. A common language based
on The 7 Habits will be developed throughout the campus as a direct result of the integration of the habits into
lessons, using the habits in discussions or meetings, activities, hallways and on displays. Positive phrases that
emphasize leadership and that all students can succeed will also be utilized. Teachers will continue to implement
current best practices that shape our culture.
Setting and Tracking Goals- Each student will be provided with a Data Binder to track their individual goals,
specific areas that need to be addressed based on data, specific action steps to achieving the goal and progress
after each assessment. Goals will be written in a SMART Goal format, teachers will meet with individual students
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for student led leadership meetings where they will engage in goal setting process. The leadership team will also
support by meeting with students for academic leadership meetings.
Engaging Parents and the Community-Parents will be taught the 7 Habits through after-school informational
meetings hosted by students. Students will engage the community through leadership activities and
communication. In addition, students will host student-led leadership meeting nights where they will share their
data, goals and progress with their parents.
Social Emotional Learning
Social emotional learning will be addressed through the implementation of the LiM components to ensure that
students are well-rounded individuals by developing self-awareness, self-management, social awareness,
relationship skills and responsible decision-making all while preparing students for success in college, future career,
and their place in today's society. LiM is a CASEL- endorsed SEL process that has students develop personal and
interpersonal skills through explicit instruction with the 7 habits in regard to their academic and personal goals and
those they interact with.
Students leadership skills are developed, beginning with “Leading Self, Then Leading Others.” As a student
develops SEL competencies, aligned to each of the 7 Habits, their ability to apply them to leadership opportunities
in their lives and academic pursuits, expands. When combined with an empowering school environment, student
voice, student choice and student-led learning, leadership skills are internalized and transform into lifelong skills
that lead to student success in the present and in the future.
Habit 1- Be Proactive (Self-Discipline/Management)
Students develop responsibility for their own actions, emotions, attitudes, choices and behavior. They learn to
focus their thinking and behaviors on things that they directly control or can’t control and determining feelings and
responses with the “Choose Your Own Weather” concept.
Habit 2- Begin with the End in Mind (Vision/Self-Awareness)
Students are able to contemplate the consequences of actions and choices prior to taking action and set clear
expectations for themselves and those around them. They are able to understand how goals apply to their school
and their own lives.
Habit 3- Put First Things First (Initiative/Responsible Decision Making)
Students develop the ability to prioritize components at school and at home through weekly planning to determine
what activities are required to be completed first. They will develop an understanding how planning and
prioritizing can provide balance and meaning.
Habit 4- Think Win-Win (Relationship Building/Relationship Skills)
Students learn the concepts and behaviors related to a growth mindset. They will learn to appreciate and respect
those who are different and build high-trust relationships needed for problem solving.
Habit 5- Seek First to Understand-Then to be Understood (Communication/Social-Awareness)
Students learn to listen empathically to others by building trust with others by communicating honestly and use “I”
messages to express thoughts and feelings.
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Habit 6- Synergize (Collaboration/Social-Awareness)
Students learn to celebrate differences as strengths and use those strengths to accomplish goals. Through
synergizing students learn to work in teams by listening to different points of views and collaborating with others
and learn to persevere behaviors that may have been obstacles in the past in regard to effective teamwork and
collaboration.
Leader in Me supports the development of skills such as those outlined below:
●
●
●
●
●
●
●
●
●

Communication
Critical Thinking
Self-Discipline
Relationship Building
Teamwork
Listening Skills
Initiative
Time Management
Problem Solving

●
●
●
●
●
●
●
●
●

Goal Achievement
Public Speaking
Leading Projects (project management)
Self-Directed Learning
Vision
Creativity
Global Awareness
Social and Emotional Awareness
Valuing Diversity

The paradigm shift will require Cotton Academy faculty and staff to be intentional and reflective as we effectively
teach, practice, and model each of the 7 habits on a daily basis in a cross-curricular instruction. Teachers and the
leadership team will be provided with the opportunity to rehearse the implementation of the practices learned
with feedback, plan cross-curricular integration, with ongoing coaching and support on those practices throughout
each phase to ensure successful implementation throughout the campus.
9.

DATA AND CONTINUOUS IMPROVEMENT

The leadership team has developed and implemented campus-wide structures and procedures for the use of data
to drive continuous improvement. At Cotton Academy data is utilized on a daily basis to monitor and adjust
instruction and ensure that we meet the needs of individual students. In addition, data is utilized to monitor and
adjust on weekly, four- and nine-week intervals. The systematic use of data throughout the year ensures that
campus and individual student goals are closely monitored to determine if adjustments must be made to ensure
that the campus is on track to attaining end of year goals.
At Cotton Academy data is utilized on a daily basis to inform instruction and ensure that we meet the needs of
individual students. Cotton has made significant gains in student success rates by collecting, analyzing, and utilizing
data to plan rigorous lessons that are aligned to the TEKS and by leveraging a multitude of resources to ensure that
all specificities of the TEKS are taught. Data is visible throughout our campus and is posted in all classrooms.
Teachers post Fountas & Pinnell, NWEA Map, and teacher-created assessment data in their classrooms. Class exit
ticket data is posted outside classrooms near the door. The leadership team, teachers and students continuously
use the data to reflect, set goals and document progress. Throughout the year both campus and individual student
goals are monitored by teachers and the leadership team. Our regular cycles for data collection and review include
the use of daily entry tickets (“Do Now”), exit tickets, Aggressive Monitoring, weekly as well as 4th and 9th week
assessments. Individual student achievement and progress is tracked on a daily and weekly basis. Domain 1-3 are
calculated after every 4th and 9 -week assessments. A deep data analysis is conducted along with student work in
hand to identify specific misconceptions for the development of targeted action plans to meet individual student
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needs. Teachers and the leadership team work collaboratively to analyze data after each assessment in order to
develop an action plan to meet the needs of individual students during small group instruction and/or whole group
instruction. In collaboration with teachers the instructional leadership team analyzes completed zone charts to
provide us with an at a glance picture of how our students are performing in regard to masters, meets, approaches
or did not meet performance levels. We then analyze the assessment data and student assessments by teacher,
TEKS, question, and individual student. This is done to identify our lowest performing and highest performing TEKS
and specific misconceptions to create an action plan for re-teaching, spiraling, or small group instruction.
Assessments are developed by the teacher and include current content that is being taught along with previously
taught content. Attendance is also tracked on a daily basis through the use of attendance folders. The attendance
data is used to identify which students require home visits or phone calls. Class Dojo is also utilized to
communicate with parents about attendance to ensure that we meet our 97% attendance goal for the 2019-2020
school year. Goal setting conferences are held by teachers with students every 9-week period, at a minimum. In
addition, the campus leadership team also meets with students in grades 3-8 every 9 weeks to discuss goals, next
steps and to set new targets for the next assessment. Data is used to drive instruction and is continuously analyzed
to make instructional decisions. Data systems and structures are outlined below.
Campus Goal Setting-Historical data is reviewed and analyzed by teachers and instructional leadership team.
Campus goals are set at the beginning of the school year based on Fountas & Pinnell, NWEA MAP, and STAAR in all
content areas. Campus goals are posted in the campus data room and reviewed throughout the school year during
PLCs, professional development sessions, faculty meetings, and on the Principal’s Weekly Memos to ensure the
campus meets each target. In addition, all teachers are provided with historical data on each student in their class
(Student Information Class Lists). The list includes the student’s sub-population, special programs that the student
is in, as well as historical NWEA MAP data and STAAR data. Individual student goals are also posted in the campus
data room and reviewed on a weekly basis during PLCs.
Leadership Notebooks For Goal Setting and Student Led Conferences- All students in grades PK-8th will have a
leadership notebook to collect data, measure progress, identify next steps and set goals. Goals will be written in a
SMART Goal format. Teachers will meet with individual students to discuss progress, needs and engage in the goal
setting process. As data is collected throughout the year students are monitoring and tracking their academic and
personal growth. In addition to academic progress, we will also have students track their daily attendance.
Students will also be provided with opportunities to use the data in their notebooks to develop and lead
conferences with their parents, teachers and the leadership team.
Data Driven Instruction (DDI) Map-A Data Driven Instruction Map is developed prior to the beginning of the school
year. The document outlines dates that students will take common formative assessments, summative
assessments, NWEA MAP, NWEA MAP Fluency and STAAR Tests. It includes dates that teachers will submit
assessments to the administrative team for review to ensure alignment to the TEKS, testing dates for each content
and grade level, scanning deadlines, dates for submission of zone charts to determine performance level of each
student for a particular assessment and the date that the data will be utilized to engage in deep data analysis and
action planning.
Formative Assessments and Summative Assessments-Formative assessments in conjunction with summative
assessments are utilized to determine the level of mastery of TEKS that have been taught, monitor student
progress, inform instruction, and develop action plans to meet the needs of individual students through targeted
small group instruction and/or whole group instruction. Pk-8th grade teachers and campus instructional leaders
work collaboratively to develop exit tickets, entry tickets, weekly quick checks, four- and nine-week assessments.
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These assessments are reviewed by the leadership team to ensure that they meet the depth and complexity of the
grade level TEKS and that they adhere to the State Blueprint in grades 3-8.
Exit tickets are an essential formative assessment tool that are used on a daily basis to determine if students
mastered the content that was taught after each day’s lesson. Exit ticket data is collected and analyzed to adjust
instruction to meet students’ individual needs that same day or the very next day.
“Do Now” is an entry ticket that is used to spiral previously taught content to ensure that students don’t forget
previously taught content. It is also utilized to clarify minor misconceptions.
Active/Aggressive Monitoring is a form of monitoring that the teacher engages in on a daily basis to ensure that
100% of students are provided with specific feedback as they work. The teacher specifically tells students what
he/she is looking for on student work (name the lap), how they will know if they are correct or if they need to
revise their work (name the code). As the teacher circulates to monitor student work, he/she is tracking data to
identify trends and inform instruction. Misconceptions are immediately clarified through scaffolded questioning or
a mini reteach.
Weekly Quick Checks are short quizzes to check for understanding of content that was taught throughout the
week.
Common Formative Assessments (CFAs) are administered at the end of every four-week period. The assessments
address TEKS that were taught during those four weeks as well as previously taught TEKS to spiral content and
ensure students are retaining previously taught knowledge.
Curriculum Based Assessments (CBAs) are administered at the end of each eight-week period to determine the
level of mastery of all TEKS taught for that quarter. TEKS that were taught prior to the nine-week period are also
addressed on the assessment to spiral content and determine if students have mastered content that was
identified as an area to address based on previous assessment data. CBAs are not administered at the end of a
nine-week period for grades 3-8 when simulations or State assessments are administered.
Simulations are administered in all tested content areas for 3rd-8th grades at least a month prior to the actual State
assessment. The previous school year’s State assessment is used as the simulation.
Literacy Proficiency Assessments- Fountas & Pinnell is used to assess literacy proficiency in grades K-2. This
includes informal running records, which are administered every two to three weeks for fluency and on three week
intervals for comprehension. Sight word assessments, letter-sound assessments, and formal running records are
administered on three week intervals in K-2. Letter-sound recognition assessments will also be administered to
Pre-Kindergarten students on three week intervals. Informal running records are administered every three weeks
to students that are not reading on or above grade level.
NWEA MAP, MAP Fluency and LAP 3 Assessments are administered as outlined by the District.
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Learning
Assessment Accomplishmen NWEA MAP
t Profile (LAP-3)
Grade
Levels

Content
Areas

Purpose

Frequency
Admin.
Calendar

Pre-Kinder

Precognitive
Language
Pre-writing

K-8th

Reading-K8th
Math-K-8th

NWEA MAP
Fluency

Fountas &
Pinnell

Common
Formative &
Curriculum
Based
Assessments

K-2

K-2

K-8th

Reading

Reading

This is a district This is a district This is a district
assessment.
assessment.
assessment.

This is a campus
assessment.

The LAP-3
The NWEA Map The NWEA MAP
provides a
is a computer- Reading Fluency
systematic
based
is a computermethod for
assessment that based, adaptive
observing the
adapts based assessment that
skill development
on each
measures oral
of children from
student’s
reading fluency,
36 to 72 months. responses. It
literal
It encompasses
measures a
comprehension,
the following
student’s
and foundational
domains: gross
academic
skills.
motor, fine
achievement,
motor, precalculates
writing,
academic
cognitive,
growth and
language, selfidentifies
help, and
specific
personal/social
instructional
skills.
areas that
students need
support in.

Fountas & Pinnell is
used to determine
students’ reading
levels. Beginning of
year data is used to
create guided
reading groups.
Groups are fluid as
they are modified
based on individual
student needs and
progress.

3 times a year K-2 (3 times) 3 times a year
K-2 (4 times)
3-8 (2 times)
3-8 (2 times)
Sept., Dec., May Sept., Dec., Sept., Dec., May Sept., Dec., Feb.,
May
May

STAAR
Released TestSimulation
3rd -8th

Reading (1st -8th) Reading (3rd-8th)
Math (1st -8th)
Math (3rd-8th)
th
th
Science (5 & 8 ) Science (5th &
Writing (K-8th)
8th)
th
Social Studies(8 ) Writing (4th &
7th)
Social
Studies(8th)
This is a campus
assessment.

This is a campus
assessment.

Assessments are
Simulations are
used to determine if used to identify
students are
individual
mastering TEKS
students’ needs,
taught. Data drives determine which
instruction and
TEKS must be
allows for teachers spiraled and reto monitor and
taught prior to the
adjust instruction. State assessments.

every 4 weeks

once a year

August-April

End of
February/March

Progress Monitoring:
Domain 2: Student Progress (only for 4th-8th)-Students in grades four through eight are provided with an individual
student goal in reading and math based on Domain 2 of the State Accountability System, Student Progress. The
STAAR Progress Measure is used to determine an individual students’ academic progress from one year to the next
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in reading and math. This measure is based on a comparison from the previous year's STAAR score to the current
year’s STAAR score. It is critical that individual students’ progress be tracked and that their gains be celebrated. The
TEA accountability system is designed to ensure all students are taken into account. Therefore, the focus is not
solely on students passing, but focusing on student progress. Teachers and the leadership team monitor individual
student data and student work on assessments on a weekly basis to ensure that all students are meeting their
goals. A progress tracker is utilized during PLC to monitor student progress goals. Individual students will track
attainment of their progress goals in their leadership notebooks.
Zone Charts for Calculating Domain 1: Student Achievement, Domain 2: Student Progress & Domain 3: Closing
the Gap-Zone charts are utilized by teachers after the administration of all common formative assessments,
curriculum-based assessments and simulations in Kinder through 8th Grades. The campus instructional leadership
team collects and analyzes zone charts in collaboration with teachers to monitor how individual classes, students
and the campus is performing in regard to Domains 1 and 3 of the TEA Accountability System. Domain 1, Student
Achievement, measures all students and all tests. Cotton analyzes data by all students passing or exceeding at the
approaches, meets, and masters performance levels. Data is also color coded and disaggregated by all
subpopulations such as ethnicity, special education, English Language Learner (ELL), continuously enrolled and noncontinuously enrolled to calculate Domain 3 of the TEA Accountability System to monitor how each subpopulation
performed in comparison to others.
Test in Hand Deep Data Analysis for Development of Action Plans- At Cotton Academy data is analyzed by class,
TEK, question and student. Not only do we review quantitative data, but we also review individual student work.
This allows us to identify specific misconceptions for individual students. Once misconceptions have been identified
an action plan is developed to determine how and when the misconceptions will be addressed. We create an
action plan that ensures that students who are struggling receive additional time and support to master the
content. In addition to providing enrichment to those that have mastered the content. Resources and learning
activities are aligned so that students’ individual needs can be addressed during whole group instruction, small
group instruction, or through the “Do Now.” Data is analyzed after each common formative assessment and
curriculum-based assessment (every four and eight weeks) in grades K-8th during PLC’s, action planning pull-outs,
grade level planning and faculty meetings. Action plans are monitored and adjusted based on data by teachers on a
daily basis. They are also monitored and adjusted on a weekly basis during PLCs based on weekly data from exit
tickets and weekly quick checks.
10. PROPOSED AUTONOMIES
Proposed
Autonomy

Staffing Plans

Description of Autonomy

Rationale

The autonomy we are requesting
would include the principal being
able to do the following:
● Choose the type and
number of positions for
our campus.
● Revise existing roles
and/or create new roles

Cotton requests full autonomy over staffing on our campus.
Currently, the district limits teacher number and positions
on our campus.
Some examples of our needs would include the following:
The ability to revise existing roles to meet the shortage of
courses that are available to our students. For example,
having the ability to turn an allocation for one position into
a part-time intervention specialist with a stipend. This
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●
●

●
●
●

Distribute our budget
across various types of
positions
Provide teachers with
the opportunity to
perform non-teaching
duties with a stipend
Approve all assignments
and hires for our campus
Have flexibility to use
staff across schools or
the network
Have flexibility to shift
full-time employees to
other campus based
needs

would help our campus increase student achievement and
growth performance. We would also like the autonomy
over establishing roles and/or duties for our teachers.
Some examples include being able to establish a second
counselor on our campus, an administrator/director of
operations, and being able to create more options for
student courses, etc.
We want the autonomy to have teachers support and
sponsor clubs and organizations, and being able to
supplement their income for this extra duty.
Having the autonomy to add our own allocations for staff
would give us the ability to develop not only effective
instructional teams, but a strong leadership team as well.
Cotton would like to have the autonomy to allocate for
specialized staff to meet student needs. Cotton has
experienced success with an administration team that is
strong in curriculum knowledge and would like the ability to
continue by adding current roles.

Recruitment and
Hiring

Recruiting and interviewing
candidates from inside and
outside the district, creating our
own hiring process, including our
own job descriptions, interview
questions and selection criteria,
including selecting and hiring
candidates of our choice, as well
as hosting our own job fairs.

Cotton would like full autonomy over recruitment and
hiring. We have lost out on valuable talent due to district
timeframes and deadlines. We would like for this
autonomy to include exemptions from external factors that
force the principal to take on staff who may not align with
the culture or expectations that would make them highly
qualified according to the principal’s standards.

Professional
Development

The autonomy we are requesting
would include the following:
● Being able to determine
how much time to
dedicate to professional
development and how
staff use their
professional
development time.
● Having the ability to opt
in or out of district
professional
development offerings
● The freedom to select
our own professional
development vendors
● Being able to establish
formal relationships with

Cotton would like full autonomy over professional
development. This would give Cotton the ability to
determine how much time is dedicated for PD and selection
of offerings. It is important for us to be able to tailor
professional development to meet the needs of our school
culture and instructional practices. We want to implement
practices and programs that will develop our teachers’ skills
and abilities and improve their instructional performance in
order to increase academic achievement and growth
performance on STAAR. The district limits this for us by
mandating training and forcing expense with low-priority
practices that do not meet our needs.
Our campus currently has action planning pullouts and
professional development dates outlined. Data is used to
develop strategic action plans to meet individual student
needs. Data is also used to help identify the type of
professional development that will be provided to teachers.
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●

Budget

District and
Vendor Services

vetted providers by
contract or MOU
Being able to implement
teacher planning pull-out
PD/Action Planning
sessions

The autonomy we are requesting
would include the following:
● Developing our own
school budget and
allocating our school’s
funds however we deem
appropriate.
● Being able to provide
additional staff
compensation for
extended time,
responsibilities, and/or
performance.
● Being able to purchase
resources, supports, etc.

Cotton would like to request full autonomy over being able
to analyze our own needs in order to maximize student
achievement and growth, as well as instructional support in
the classroom. Cotton has moved in an upward trajectory
for the past three years and we would like the autonomy
needed to allocate our own funding in order to best meet
the needs of our stakeholders and support our campus. In
addition, we would like for this autonomy to include the
ability to compensate faculty and staff for extended work
time, responsibilities, and/or performance. Cotton would
like to continue supporting our campus moving forward by
having teachers attend summer PD and being able to
compensate our teachers for their additional time with a
stipend and/or extra duty pay. If additional compensation
exceeds our current budget, we would like the opportunity
to use external fundraising and/or to request additional
financial support from the district. We would also like the
ability to use funds to get parents actively engaged in our
school and classes to educate parents on attendance,
school practices, and strategies used in the classroom in
order to encourage support at home.

The autonomy we are requesting
would include the following:
● We would like the
autonomy to opt out of
district services and
receive dollars to our
school budget instead.
● Being able to choose
operational services that
our school requires.
● The autonomy to select
our own vendors, which
may or may not be
approved by the district.
● Being able to utilize our
campus funds to
purchase certain
discretionary services

Cotton would like autonomy to be able to purchase items
needed for instructional and operational purposes. This
would allow us to proceed with purchases without having
to wait for approval. We would like to choose vendors
based on best offerings, convenience of location, pricing,
etc. in order to maximize our funding.
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Curriculum and
Assessment

The autonomy we are requesting
would include the following:
● Having the ability to
select/create/purchase
our own school
curriculum, assessments,
pacing calendars,
instructional
frameworks, etc.
● Being able to select
student textbooks,
supplies, resources,
programs, etc. in
addition to those
recommended or
required by the district

Currently and in years prior, Cotton Academy has chosen to
create its own assessments rather than implementing
assessments created at the district level. In order to assure
that our assessments are rigorous and aligned, Cotton
Academy has chosen to create and vet campus-based
assessments in lieu of implementing district-level
assessments. We strongly feel that this protocol
contributed to Cotton Academy’s success with academic
achievement and growth and would like full autonomy in
order to continue.
In the past, Cotton Academy has also chosen not to
participate and utilize some district programs due to the
lack of rigor and alignment with the TEKS. We request the
autonomy to continue being able to opt out of programs
that do not align with our frameworks, curriculum needs,
instructional practices, etc.
Cotton Academy also utilizes TLAC and GBF techniques and
practices. These practices have not only contributed to our
academic gains, but to our school culture and systems as
well. These techniques and practices do not all lend
themselves to district frameworks, so we request autonomy
over creating our own.

School Schedule
and Calendar

The autonomy we are requesting
would include the following:
● Creating our own school
schedule and calendar
● Being able to designate
additional summer
professional
development days for
teachers
● Having the ability to
restrict, limit, oversee,
and regulate the master
teacher program on our
campus and being able
to mandate the number
of hours for tutoring,
etc.

Cotton Academy would like full autonomy over the number
of minutes per content area, in accordance with state
minimum requirements. Cotton has provided teachers with
a minimum of seventy minutes of Tier 1 instructional time
and would like to continue doing so.
We also would like autonomy over teacher scheduled
professional development days. For the past two summers,
Cotton has invited teachers to participate in additional
summer professional development of practices and
techniques implemented campus-wide. Cotton would like
to continue supporting our campus moving forward by
having teachers attend summer PD and being able to
compensate our teachers for their additional time with a
stipend and/or extra duty pay.
We would like autonomy and flexibility over designating
the number of hours and days master teachers are required
to log in each month.

The autonomy we are requesting This autonomy is being requested to align with Cotton’s
would include the following:
culture and academic model.
● Utilizing practices that
Student Discipline
align with the school
culture and academic
model.
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●

Community
Partnership

Substitute

Giving the principal the
full, maximum autonomy
over consequences and
disciplinary action, which
may or may not align
with the district’s policy

The autonomy we are requesting The autonomy is being requested due to the Leadership
would include the following:
component of the academic model. Students, faculty and
staff will be establishing partnerships with external
● Being able to select and
nonprofits and businesses.
oversee our school’s
partnership with
external nonprofits and
businesses
The autonomy we are requesting Cotton Academy schedules planning, PD, and action
would include the following:
planning pull-outs with teachers after each CFA or CBA
campus assessment. We would like the freedom to secure
● The principal having full
subs for these purposes as well as to support other campus
control and
needs as deemed by the principal.
management of the
school’s substitute
budget, according to the
school’s needs

11. HUMAN CAPITAL
Recruitment
We recognize and value the strong correlation between teacher quality and student academic success. When
looking to hire new staff, we have an extremely selective staff screening process, which aligns with District’s
application process. Applicants will first apply with District’s Talent Management Department and they will then
provide a pool of qualified candidates to the principal. Once principal decides on which applicants to interview
from the pool, they are interviewed at the campus level with administration and teachers on the grade level. After
the initial campus interview, the teaching candidate is asked to return for the second part of the interview process.
During the second part of the interview process the candidate will be asked to submit prework and teach a model
lesson for the grade level for which they are applying. Additionally, we partner with local colleges to mentor and
speak with future graduates and attend local job fairs to identify and recruit quality candidates. Through this is an
elaborate selection process we are able to hire quality candidates which align to our campus vision.
Professional Development and Planning Sessions
Teachers are provided with professional development and planning sessions prior to the beginning of the school
year. They are also provided with action planning sessions at the beginning of each 9-week period. During these
sessions, with the support of the instructional leadership team, teachers are provided with time and support from
the instructional leadership team to work collaboratively on the following:
i.
Deconstruction of the TEKS to identify what students have to know and be able to do
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ii.
iii.
iv.
v.

vi.
vii.

Develop pacing calendars to ensure that all specificities of grade level TEKS are taught
Develop assessments that are aligned to the TEKS
Engage in backwards design planning
Engage in deep data analysis with the test in hand and a one page data spreadsheet with individual
student data to identify misconceptions, how they will be addressed and when they will be
addressed.
Develop action plans based on the data
Share teaching strategies

During professional development sessions teachers are provided with time to practice the implementation of
research-based strategies and receive feedback from their colleagues and the instructional leadership team.
Teachers are then provided with ongoing coaching and support.
Observation and Feedback
Teachers are provided with feedback from administrators, instructional coaches and their peers. Observation Look
Fors focus on alignment to the TEKS, pedagogy, classroom culture, campus wide practices, techniques or practices
based on professional development that has been delivered, among many other areas. The Get Better Faster Scope
and Sequence in conjunction with a campus created rubric is utilized to identify highest leverage action steps, which
will be addressed during the observation feedback sessions. The feedback includes specific, bite sized action steps
and the opportunity to practice those action steps. The individual that provides the feedback goes back after
feedback is provided to provide further feedback on effective implementation of those action steps. Feedback occurs
in various forms such as real time feedback, short notes, via email and in person during observation feedback
meetings.
Teacher Development and Expectations
Cotton is a data driven establishment on an upward trajectory for student success where teachers are challenged
to reach their greatest potential. Cotton teachers begin with the end in mind by having high expectations, a
growth mindset, and by collaborating with colleagues and the administration team through dress rehearsals,
coaching sessions and academic action planning. Cotton teachers are expected to engage in “Dress Rehearsals”,
attend professional development, engage in observation and feedback sessions, mentor and be receptive to
differentiated support from the leadership team.
Teacher Retention
Cotton’s teacher retention rate has continuously improved over the past three years. Collaboration between
teachers, staff, and community has contributed to the high retention rate. Our teacher retention rates are listed
below.

Cotton Teacher
Retention Rate

2016-2017

2017- 2018

2018-2019

61% retention rate

70% retention rate

84% retention rate

In addition to the school community and collaborative engagement amongst colleagues, Cotton has attributed
teacher retention to highly effective instructional practices and support. Through effective campus leadership,
teachers feel valued and supported to take risks and maintain high expectations for themselves and their students.
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As part of retaining highly effective teachers, the district designed the Master Teacher program through the
Teacher Incentive Fund grant. Cotton utilized the grant to help retain many exemplary teachers, and currently has
12 Master teachers.
Development of a Strong Instructional Leadership Team
To build capacity among the Instructional Leadership Team, the principal has provided coaching through job
embedded professional development in areas of data analysis, action planning, alignment to the standards, content
deepening, delivery of professional development, selecting the highest leverage action steps and leading observation
and feedback sessions with teachers. The Instructional Leadership Team also engages in instructional rounds on a
weekly basis to calibrate and share best practices based on their individual strengths. Prior to professional
development sessions the instructional leadership team practices the delivery of the session and provide feedback
to each other. Individual strengths of the instructional leadership team members and of teachers is leveraged to
build capacity throughout the campus.
12. CLIMATE & CULTURE
At Cotton Academy, we have established positive relationships amongst all school community stakeholders. First
impressions and building personal connections with students and parents are important to us. Paul BambrickSantoyo said, “Practice doesn’t make perfect. Perfect practice makes perfect. Practice makes permanent.” We
have built this belief into the culture of our campus. Upon entering campus, students, parents, and other visitors
will be exposed to some of our best practices geared to putting students on the path to success. When teachers
walk students to the classroom, campus routines and expectations are noticeable. Hallway transitions are orderly
and uniform, allowing teachers to maximize instructional time and minimizing misbehavior in the hallways. We
have established clear and consistent expectations and consequences to address disruptive student behavior in
order to create a safe and successful environment conducive to learning. Entry routines are set in place for student
entry into the classroom, setting the expectation before students walk in the door and begin their Do Now,
reviewing academic content from the previous day. You can observe teachers warmly greet and welcome students
as they line up, make eye contact, and shake hands, before entering the room and eating breakfast. This model of
professionalism sets the tone for the day.
Upon entering the classroom, one may observe students using nonverbal cues in order to minimize classroom
interruptions and practices that help students focus on learning, such as SLANT (Sit up, listen actively, Ask and
answer questions, Nod intently, Track speaker). Students are collaborators, peer tutors, and peer mediators. You
will hear students speaking a common language where they are able to articulate the goal-setting process. Visitors
will notice the student artwork on the walls as they walk in the building, along with data on classroom performance
and student work aligned to the TEKS covering the walls outside and inside the classrooms. Additionally, one will
notice administrative team members in and out of classrooms throughout the day, ensuring implementation of
best practices and providing feedback on highest leverage action steps. In the lunchroom, a visitor will notice
simple and fast routines that maximize student lunchtime. We also pride ourselves on providing great customer
service. Our office staff is accommodating and ready to answer questions. We often provide tours to new families
in the area, in order to promote enrollment.
Teacher collaboration is done weekly through PLCs, staff meetings, parent conferences, school/teacher messaging
parents through PEIMS messages, Class Dojo, and speaking with parents at dismissal. Students analyze, interpret,
and evaluate using a variety of strategies and resources. Students engage in rigorous instruction, small group
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instruction and collaborative learning with peers in groups or pairs. Student expectations and engagement involve
rigorous instruction and foster high standards and expectations for students, including but not limited to actively
aggressive monitoring and providing immediate feedback for student success.
The campus currently has twelve Master Teachers that tutor after school, focusing on small group instruction with
students who require additional academic support or enrichment. At this time, teachers are also sponsoring extracurricular activities such as cheerleading and Young Professionals Club, providing enhanced learning and engaging
students’ social peer-interaction. Teachers have received professional development on PBIS (Positive Behavior
Intervention and Supports) and CHAMPS (Conversation, Help, Activity, Movement, Participation, Success). PBIS and
CHAMPS both add to structure and consistency of routines and procedures. We are committed to supporting and
promoting appropriate behavior to provide a safe and inviting environment.
Building A School Culture
Next year, Cotton would like to enrich our current culture by incorporating new aspects of leadership. We want to
strengthen student communication and resilience by living our vision. Our plan is to incorporate social-emotional
learning for staff, teachers, and students. Part of this would include hosting student-led assemblies to build a
community based on our common vision and celebrating leadership accomplishments. We would also like to
implement props, additional routines that classes will practice together to support the success of their peers.
Historical data shows a decline (23% to 17%) in the placement of students in a DAEP setting, out of school
suspension, partial day of ISS and assignment of on campus interventions in the last 3 years. The decline in data is
attributed to teachers receiving PD on our school-wide routines and procedures. It is also attributed to holding
students to high expectations for the implementation of those routines and procedures, which are vertically
aligned from Pre-kinder to 8th grade. Communication with parents, including student/parent/administrator
conferences for students who are demonstrating poor choices has also attributed to the decline of severe
incidents.
13. SCHOOL COMMUNICATIONS
With our aspirations to provide the best neighborhood academy, we anticipate becoming an in district charter
starting with the 2020-2021 school year. This charter will allow us to further focus on growing leaders starting
from Pre-K up to 8th grade. We will begin talking with parents during pickups and monthly meetings, as well as
passing out brochures to inform them on how we are planning on honing in on Leadership for our students the
following school year. We will introduce components of Leader in Me that will help their child develop essential
communication skills, strengthen their abilities to handle responsibilities, and to become fluid problem solvers.
These are only a few of the benefits in implementing components of Leader in Me.
Moving forward, Cotton would also like to further provide communication to parents through an updated website,
and student created videos and/or audio files. Having students create the videos and audio files gives them a
sense of ownership and responsibility in their schools’ changes and puts them in charge. The purpose of this
additional communication is not only to elevate student ownership, but to also keep all stake-holders involved and
current on the changes happening at Cotton Academy.
Cotton teachers utilize Class Dojo to communicate with parents about current events occurring in both the
classroom and throughout the school. Cotton teachers understand that providing the best education for the
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student is a joint effort, so they communicate and collaborate with parents via communication sources like emails,
phone calls, and conferences to discuss student progress, goals, behavior, and/or address concerns from either
party .
The administration team uses PEIMS calls to deliver pertinent information to parents and communicates with them
face to face during the monthly Coffee with the Principal meetings. Administration also ensures that teachers
receive monthly calendars to send home to parents that communicate test dates, campus activities, and the
campus attendance goal. As updates or changes occur throughout the year, the Administration team ensures that
flyers in both Spanish and English are provided for our parents.
The Special Education team and the secretary will provide flyers to families to promote district events that cater to
the various needs of our subpopulations and stake-holders.
Important and upcoming events are communicated with the student body during assemblies. Students will also be
able to access needed information through the video and audio files on the updated website. Cotton will keep the
community abreast of upcoming events and important dates through community newsletters that will be mailed
out. Faculty meetings will continue to be used as a means for communicating ideas and events with staff.
To assess the effectiveness of our communication with students, families, staff and the community, bi annual
surveys will be provided to measure the satisfaction of communication provided to all stakeholders.
Subcommittees will be created within the Campus Leadership Team that will be responsible for ensuring the
delivery of all communications.
14. FAMILY AND COMMUNITY ENGAGEMENT
Family and community engagement are crucial to ensuring student success. Therefore Cotton Academy will build
upon its current forms of engaging families and the surrounding community. To further enhance our family and
community engagement we will take steps to implement a timely communication process that entails a multimedia
approach to cater to our different stakeholders and keep them well informed. Currently, Cotton Academy uses a
traditional paper-based communication process with automated voice calls to keep parents informed. These
formats, yet historically practiced, leaves some room for improvement in regard to the effectiveness of
communication.
To enhance our current communication process with parent stakeholders we want to increase our digital impact
through the use of school social media platforms. During parent engagements, we will present the current schoolbased social media platform, Class Dojo. Through informational presentations, parents and guardians can be
informed of the purpose and effectiveness of Class Dojo in regard to campus updates, student behavioral and work
portfolios, and personalized teacher-parent/guardian communication. Through Class Dojo parents and guardians
have the ability to be informed on a more personal level in regard to their child and their classroom.
An area of need for the campus is a modernized and regularly updated campus website. An updated website can
provide stakeholders with a snapshot of what Cotton Academy stands for along with being informed of past and
upcoming events. Local community events may also be included to promote the surrounding community and
stakeholders. To achieve this Cotton Academy will develop a campus website team consisting of individuals that
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will be trained in district procedures for website management. Each individual will be responsible for a specific
component on the website to ensure routine updates.
To increase our communication with community stakeholders, attendance with the local Beacon Hill Association
will allow the opportunity for open dialogue towards community and school events and how Cotton Academy can
actively engage with the surrounding community stakeholders. Administrators and educators will have scheduled
meetings with local vendors to exchange information on upcoming local and campus events and partnership
opportunities. A community stakeholder/local vendor partner newsletter can be created to keep all stakeholders
up to date with campus news and events. We will invite local vendors and community stakeholders to participate
with your campus governance team.
Understanding that most parents are unable to attend campus meetings we must provide opportunities for
parents to still obtain the information in a timely fashion and in a format that was similar to that in which it was
presented. Using a video-sharing platform Cotton Academy can record and upload campus presentations and
performances for parents to view at their convenience.
15. STUDENT RECRUITMENT AND RETENTION
Students choose to enroll and remain enrolled at Cotton because they feel valued, successful, and challenged.
Students feel valued because they take ownership in their learning and aid in creating an inviting environment for
the campus. One way that students exhibit this inviting environment is by welcoming people to the campus every
morning when they open doors, helping transition younger students to their dismissal points, and organize the
flow of traffic during assemblies. In addition to creating an inviting environment, students are recognized monthly
for their academic, social, and behavioral efforts through student of the month and student of the year awards
ceremonies. At Cotton Academy, students are not only challenged, but see success in their challenge. Students set
high academic goals, both collectively and personally, and are rewarded when attaining those goals. Cotton
Academy students are provided with the tools that they need to be successful and are challenged through rigorous
academic instruction that is aligned to the TEKS, made relevant through real world connections and targeted to
meet the needs of each individual child. In addition, to our rigorous, high quality and challenging instructional
program we also offer a Dual Language program. The program provides students with the opportunity to develop
biliteracy skills while embracing cultural awareness and diversity, using a natural approach to language acquisition.
We currently offer dual language opportunities in Kindergarten - 4th grade. However, we plan on extending the
Dual Language Program to 5th grade next year, with the end goal of extending it through 8th grade.
At Cotton Academy, we believe that every child is a leader and has the ability to positively change and impact the
world. We set high expectations, have rigorous academics, promote sportsmanship through athletics and
extracurriculars, build positive relationships with those around us and provide opportunities for students to engage
and take ownership as leaders in their academics and community. Through our close-knit culture and community
of dedicated teachers and hands on administrative team we are able to offer a private school like environment of
increased safety, a connected community, individualized attention through goal setting conferences, and highquality education through high expectations of both the teachers and students. What you do here will put you on a
path to success in your future education and industry. We realize and respectfully recognize that each and every
student in our care is a future leader; so we tailor our instruction to ensure that we provide an optimal education
by not just focusing on teaching the student academically and intellectually, but by focusing on the whole child
and helping them to meet their greatest potential socially and emotionally as well, thus preparing them for the real
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world. We build strong bonds. We build confidence. We build grit. We build strong, caring leaders. This is Cotton.
We build the future. Are you ready to enroll your child to be a Cotton Dragon Leader?
Elevator Speech
At Cotton Academy, our high expectations and rigorous academic program ensure that students are academically
prepared for the real world. However, the world has changed and those that are the most academically prepared
are no longer those that are most successful. We implement Leader in Me to develop student’s communication,
collaboration, critical thinking and creativity skills to ensure that they’re not just good, but great.
To attract new students to Cotton Academy we will engage in marketing practices such as the development of
brochures that outline the success that Cotton has had, current courses and programs that are offered and our
vision for developing future leaders. We will also engage in block walks throughout the surrounding neighborhoods
and the greater San Antonio area as we knock on doors and provide prospective families with brochures,
information about our campus and on-site registration to assist with any registration needs. We will also be hosting
information sessions and tours of the campus, which will provide prospective families and students with the
opportunity to visit classrooms, obtain information about our academic program, vision for developing future
leaders and extracurricular activities, including after school clubs and organizations. Cotton will also be conducting
an outreach at the Park information session to speak with families that live in the Cotton zone, but at some point in
time chose to send their child/children to a charter or private school. To ensure that we are reaching families even
when we are not physically present, Cotton will supply neighborhood stores, restaurants, churches, apartment
buildings, and other locations with flyers or informational pamphlets. We will also continue to advertise in the
Beacon Hill Neighborhood Association newsletter and to host the National Night Out for Beacon Hill Association to
reach new families and inform them about Cotton.
16. CAMPUS GOVERNANCE
Role of the Campus Governing Board and Accountability
The campus advisory board will hold and articulate common values and beliefs in regard to the ability of all Cotton
Academy students’ to attain high levels of academic achievement, develop leadership skills that will empower them
to become leaders of their community and future industry, as well as our organizational system’s ability to provide
all students with a high-quality educational experience.
The campus advisory board will lend their expertise as they advise and support the campus’ vision, mission and
needs. The advisory board and the campus principal will review data on student achievement, attendance and
student retention. Other information that may be reviewed include financial resources and expenditures and
community and business partnerships. In addition, the advisory board will support the campus in forming strategic
partnerships within the community and nonprofit entities to broaden educational learning opportunities --formal
and informal-for students and teachers. The board will have no administrative oversight in regard to the daily
operations of the school. The campus advisory board will be accountability driven. The roles and responsibilities of
the board will include the following:
●
●

Commit to, support and act as shepherds of the campus’s vision, mission and core values, including high
expectations for student achievement and high-quality instruction
Collaborate with campus leaders to develop clear annual goals that support the campus vision.
34

[Cotton Academy]

●
●
●
●

●
●
●
●
●

Collaborate with campus leaders to develop policies, procedures and structures to continuously improve
student achievement and support the attainment of annual goals.
Utilize and monitor data to reflect, drive continuous student/campus improvement and measure progress
toward campus goals
Utilize student achievement data to reflect upon, inform, monitor and adjust board decisions
Cultivate and maintain a positive, collaborative relationship with staff and the community, which includes
effective communication structures to engage and inform both internal and external stakeholders in
achieving campus and district goals.
Strategically allocate and sustain campus resources in alignment with the needs of the campus based on
campus data and the campus improvement plan to meet both campus and District goals
Cultivate a trusting relationship with the campus leader, addressing challenges proactively
Assist and support the campus leaders.
Lead collaboratively as a united team that encompass the campus’s core values and share mutual trust
Respect the balance between oversight and management

The campus principal will lead the day-to-day operations of the campus, including:
● Lead the campus in accordance to the plans outlined in the charter application
● Recommend policies, procedures and goals
● Make all hiring and staff development decisions with the support and input of the assistant principal(s)
● Seek the support of the governance board, leveraging their expertise and external connections to support
the organization
● Maintain an informed and educated board through the development of an annual calendar of meetings and
board committees
At Cotton Academy, we live by our mantra, “This Is Cotton.” We have cultivated a mentality as a staff and campus
that we strive to do things better and more rigorously. We focus our efforts on the academic success of our
students and motivate them to reach new levels of achievement all while fostering a growth mindset. Pride is the
cornerstone of Cotton Academy. Pride in yourself, peers, achievement, school, and community. We reach our goals
because we are ever persistent with our efforts to reach our high expectations and to better prepare ourselves for
future life endeavors.
Structure and Membership of the Campus Governing Board
The campus advisory board will consist of about five to nine members and include roles such as board chair, vice
chair, secretary, treasurer, parliamentarian, and timekeeper. Recruitment and selection of the campus advisory
board members will be based upon their ability to fulfill the core duties of the board. In addition to meeting the
baseline legal duties of care, loyalty and obedience, campus board members will be expected to contribute a diverse
range of expertise in a profession or field beneficial to the success of the school. Relevant knowledge and skills we
are seeking include expertise in the following fields: marketing, education, youth development, accounting/finance,
law, facilities/real estate, fundraising skills, and community leadership. Current potential board members include:
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Board Member Name
(First and Last)

Affiliation or Role

Relevant Expertise

1. TBD

Lawyer

Policy and leadership development

2. TBD

Accountant

3. TBD

Professional Business Manager or
CEO

Business, Leadership development fundraising

4. TBD

Education

Development and sustainment of a high-quality
educational program

5. TBD

Community Leader

Community engagement and
communications

6. TBD

Marketing

Marketing

7. TBD

Political Office Representative

Financial operations

Public relations and networking

8. TBD
9. TBD

The advisory board will convene on a quarterly basis. The advisory board chairperson and campus leadership will
also meet on a quarterly basis, but prior to upcoming board meetings. During this time campus progress toward
goals, deficits, needs, resources, and support in the development of a strategic plan in addressing the needs of the
campus will be reviewed. The information will be utilized by the board chairperson and campus leadership to develop
the advisory board agenda. Agendas will be published prior to the board meetings and meeting minutes will be
published after meetings are held.
Sustaining the Campus Governing Board
Cultivating strong relationships between families and other stakeholders is crucial for student success and to the
sustainability of the campus advisory board. To ensure sustainability of the campus advisory board over time, the
board chairperson will work with the campus principal to identify staggered board terms to ensure the ongoing
health of the board and commitment by members, and to ensure that members do not come and go all at once, but
move off the board in planned intervals. Cotton will research and invest appropriately in board training for our
members. In addition, will ensure that the training is adapted for public schools and to the unique situation of Cotton
Academy. The Advisory board will be provided with quarterly updates on the progress that has been made as a result
of their support. Advisory board members will also be invited to attend campus events, which will provide them with
the opportunity to make personal connections with students, parents and the work that is being done to ensure
student success.
Cotton Academy, the Campus Principal and the board will identify potential board members that meet the needs of
the campus in regard to specific skills, expertise and those who bring diverse perspectives to the board. Potential
board members will be identified through a variety of channels, including through the social and professional
networks of school leadership and current board members. School leadership and current board members will
regularly identify individuals in their networks to maintain a healthy pipeline of prospective board members.
Once prospective board members have been identified, they will be invited to visit the campus, meet with the
campus principal and the advisory board chairperson. An overview of the campus and the role of the advisory board
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will be provided. Candidates that exemplify the qualities of a strong fit for the role and demonstrate an interest in
assuming the role of an advisory board member will receive a formal offer to join the board, barring strong
objections. Each new board member will undergo a thorough onboarding process to ensure he or she is able to
effectively perform the requisite duties of a board member.
17. BUDGET EXERCISE
2020-2021 Budget
Item Description

Leader in Me
Professional
Development &
Onsite Coaching

Get Better Faster &
Teach Like a
Champion
Professional
Development
Supplemental pay for
extra duty, including
development/
delivery of
professional
development,
attending professional
development and
enrichment or tutorial
sessions for students.

Estimated Cost

Rationale

Sustainability Plan

Professional Development
$40,000/ 2 year investment
Professional
development to
implement practices for
leadership within Tier I
instruction and campus
culture.

August 2020- May 2022
● Grant funding
Engage with continued
growth of program with
milestone points beyond 2nd
year with focus on teacher
coaching/planning and
student ownership.
$10,000
Professional
August 2020- May 2022
development in research
● Grant funding
based best practices to August 2021
allow for effective,
New practices will be
efficient, and engaging delivered by campus based
classrooms.
staff/administrators.
Extra duty/PD
Teacher supplemental
July-August 2020
$25/hour x 7 hours=$175/day x 16 pay for the 10 day ● Grant funding
days = $3,325/person x (28)
Teacher Summer
● TIF grant funding for
individuals =$93,100
Institute
Master Teachers in
$175 x 8 days x 12
Blended learning and
attendance
individuals=$16,800
program roll out
Teacher trainers continue to
Total= $109,900
planning
provide milestone trainings
for the campus throughout
Extra duty/PD development
the year on campus PD
$25/hour x 7 hours x 5 days x 4
dates.
individuals = $3,500

Tutoring
$10,000
Conferences: Multi$695 registration fee x 10 people
Day Institute-LLI
+ Travel and lodging
Primary K-2 Institute
expenses
Total = $20,000
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Professional
development
conference for teachers
to enhance the
understanding of
reading and writing
instruction.

August 2020- May 2022
● Grant funding
Participants will return to
campus to develop
professional development
and train additional staff.
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Professional
Development: PreK3rd Onsite F&P
Consultants

$3,600 x 5 sessions

Continued professional August 2020- May 2022
development for a
● Grant funding
unified PK-3 program
Continue beyond 2nd year
that is vertically aligned.
● Local funds/possible
1882

Total= $18,000

Campus Technology
Headphones
$10 X 500
Students are able to
August 2020
engage in learning with
● Grant funding
Total= $5,000
personal devices in
blended learning
Replenishment
strategies without
● Title I funding
disrupting the learning
of others
Classroom technology iPads & Apple Care/Air Watch
Materials for integration August 2020- May 2022
● 550 units =$208,450
of technology for
● Grant funding
● iPads
Apple Pencil Stylus & Youth Stylus personalized 21st
● protective
● 425 units=$42,075
century learning.
Repleshimnet
cases
● 15 units = 239.85
Technology materials
● Title I funds/possible
● Keyboards
Kid Proof cases & Otterbox
will be used for blended
1882
● Stylus
● 125 units =$3,750
learning opportunities
● Bretford cart
● 375 units = $14,625
for collaborative and
for Apple
Keyboard keyboard
independent learning for
Ipads
● 50 units = $4,999.50
students.
● 60 units= $1,439.40
LocknCharge Joey iPad station
● 50 units=$23,349.50
Total = $379,078.50
HP DesignJet T730
$2,995.00 x 1
Device and consumable August 2020-May 2022
Large Format Printer
materials to create
● Grant funding
HP DesignJet ink
personalized,
● Local funds to be
cartridge
$188 x 15
professional materials
used to purchase
HP Bright White Inkjet Total = $2,820
for campus promotion
continued
Paper
$37.99 x 10
and marketing,
consumable
academic monitoring,
materials.
and campus culture.
Apple iMac 21.5”

Computer software
Accelerated Reader

$1,223.95

Device to serve as a
August 2020
main hub for student
● Grant funding
devices updates, printer, Replenishment/updating
media
● Title I funds
storage/production.

Product Licenses
$4/person x 500 students =
Software to promote
August 2020-May 2022
$2,000/campus x 2 years= $4,000 reading and incentivise
● Grant funding
$1,599/one time fee
beyond tier I instruction. Post May 2022
● Title I funds/possible
Total= $5,599
1882
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Curriculum Products
Heggerty Phonemic Total = $813.08
Awareness
Curriculum
Phonemic
Awareness
Curriculum
(English/Spanish)
K-2

The product provides a
structured, uniform
and vertically aligned
phonemic curriculum
that can be
implemented across k2 and Pk-3rd that will
allow students to grow
within a consistent
program.

August 2020
● Grant funding

Fountas & Pinnell
(F&P) PreK-3rd
Classroom System

PK: $2,771 x 3 unit
K: $6,353 x 3 units
1st: $6,500 x 3 units
2nd: $4,468 x 3 units
3rd: $3,928 x 3 units
Total: $72,060

The product provides a
vertically aligned and
consistent reading
program that uses rich
authentic texts,
lessons, and approach.

August 2020- May 2022
● Grant funding

Intervention
Program-LLI
(Orange, Green, and
Blue Kits with
Teacher Resources
and Take Home
Readers)

Orange:
$2,900 x 3 units
$996 x 3 units
$1,684 x 3 units
Green:
$3,416 x 3 units
$996 x 3 units
1,340 x 3 units
Blue:
$3,324 x 3 units
$996 x 3 units
$1,050 x 3 units
Total: $50,106

Intervention program
August 2021- May 2022
that is designed to
● Grant funding
provide struggling
Additional
readers with focused
materials/replenishment
lessons. The program is
● Title I funds
vertically aligned and
addresses a uniformed
approach for students
to grow from as they
move through grades.

Supplemental
Resources &
Curriculum

$30,000

Various academic
resources for lesson
deepening in content.
To ensure alignment
and development of
conceptual
understanding of
content.

Replenishment
● Title I funding

August 2020-May 2022
● Grant funding
Additional
materials/replenishment
● Title I funds

Student Funds/ General Supplies
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Field trips, which
include entrance
fees and buses.

$5,000

Students are provided
with the opportunity
to learn in authentic
setting while being
provided with realworld experiences that
are aligned to their
Tier I instruction.

August 2020-May 2022
● Grant funding

General Supplies

$20,000

Items can include
journals for authentic
writing opportunities,
data binders,&
leadership binders.

August 2020-May 2022
● Grant funding
Replenishment
● Local funds

Promotional Print
Services

$10,000

Professionally
August 2020-May 2022
designed and
● Grant funding
promotional materials Replenishment
for the campus news,
● Local funds
campus promotional
events and community
events.

Student
Club/Organization
funds for supplies
and materials

$2,500/year x 2

Funds are required to
maintain operation of
organizations with
purchases of
consumable items.

August 2020-May 2022
● Grant funding
Replenishment
● Fund raising

Club Sponsor
compensation

$1,000/year/individual

Compensation for
educators for
sponsoring
extracurricular student
clubs/organizations.

August 2020- May 2022
● Grant funding
Ongoing
● Grants
● Community
Volunteers
● Possible 1882

Student incentives

$10,000/year x 2

Funds to purchase
incentive items to
promote student’s
reading level growths
through reading
management program.

August 2020-May 2022
● Grant funded
Replenishment
● Local funds
● Fund raising
● Local donations

Total = $5,000

Total=$20,000

Total = $20,000

Total

Post May 2022
● Fundraising
● Title I
funds/possible
1882

$841,475.52

Things to Consider:
● As we build capacity, the need for professional development from consultants will significantly. The 10-day
Teacher Summer Institute decreases to 8 days the following year and continues to decline, eventually
disappearing; therefore, minimizing the need for supplemental pay and consultancy fees.
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●

Grant writing will be ongoing to ensure sustainability and continuation.

●

The technology 3rd party buyout program will support some of the cost for replenishing technology.

●

It is anticipated that the Advisory Board will act as our advocates in support of the school’s mission beyond
the initial funding.

●

Develop a fundraising committee whose goal is to create large fundraising opportunities that will
monetarily support the campus mission beyond the implementation stages.

18. IMPLEMENTATION PLAN

Professional
Development

2020-2021
Quarter 1 (July-September)
● Reading Reconsidered training (3rd - 8th)
●
●
●
●
●
●
●
●

Communication
Benchmarks

Leadership
Benchmarks

●
●
●

●
●

Roles and
Audience
Responsible Party
Reading Reconsidered Consultant
Fountas and Pinnell Curriculum (K-2)
Fountas and Pinnell Consultant
Leadership Consultant
7 Habits of Highly Effective People (Leader Apple Devices PD
in Me component)
Teach Like a Champion PDLaunching Leadership (Leader in Me
Administration and PD
component)
representative
Creating Culture (LIM component)
● Delivery of professional
Aligning Academics - goal setting process
development
(LIM components)
Receivers/Responsible Party:
Grade level action planning and
Educators & Staff
professional development (July)
Auxiliary and Custodial
● Attend trainer of trainers
Apple PD
professional development for
implementation of Tier I
Teach Like a Champion (TLAC)(components)
● Synthesize, plan, design to
implement deliver
professional development
● Design trainer of trainers
professional development for
campus
Send welcoming newsletter to community
Receivers:
Second Block walk (if needed)
● Beacon Hill Neighborhood
Recruit for governance board
Association, Chris Madrid’s,
neighborhood businesses,

Develop criteria for Student Council
100% of teachers using the same language
when referring to leadership practices
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Responsible Party
● Team A of Campus Leadership
Team
Receivers:
● Students
Responsible Party
● Administration and Team B of
Campus Leadership team
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●
●
Academic
Benchmarks

Purchasing Curriculum

Purchasing Technology

Professional
Development

Communication
Benchmarks

Leveled Literacy Intervention (LLI)
● Orange, Green, Blue Kits
Fountas and Pinnell
● PK-3rd Classroom Set
Heggerty Phonemic Awareness Curriculum
● PK-2
iPad and Accessories
● iPads
● Storage Carts
● Headphones
● Cases
● Keyboards
● Styluses

Receivers:
● Students and Teachers
Responsible Party
● Administration, Academic
Coordinating Teachers from
each grade level
Responsible Party
● Administration
● Campus Secretary

Responsible Party
Campus Secretary
● Secure quotes for items
● Secure purchase orders and
submission of orders

Responsible Party
Technology Team
Software
● Receive, inventory, and
● Accelerated Reader Program
catalog technology items and
accessories
Promotional Development
● Distribute classroom
● Large Format Printer and accessories
technology to teachers and
● iMac station
office staff.
2020-2021
Roles and
Quarter 2 (October-December)
Audience
● Ongoing PD and coaching for LIM, Reading Responsible Party:
Reconsidered, F&P curriculum, TLAC
● Leadership Training
● Grade level action planning and professional
● Professional Development
development
Specialist/Presenter
● Trainer of Trainers/Presenter
● Send quarterly newsletter to surrounding
Receivers:
businesses and Beacon Hill Neighborhood
● Beacon Hill Neighborhood
Association
Association, Chris Madrid’s,
● Selection process of governing board
neighborhood businesses,

●
Leadership
Benchmarks

Data binders for students
Teacher created assessments, pacing
calendars, and action plans

●

Established student council for primary and
intermediate
Student created bulletin boards

Responsible Party
● Team A of Campus Leadership
Team
Receivers:
● Primary and intermediate
students
Responsible Party:
● Administration and Team B of
Campus Leadership team
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●
●
Academic
Benchmarks

Data binders for students
Teacher created assessments, pacing
calendars, and action plans

2020-2021
Quarter 3 (January-March)
●

Professional
Development

●

●
Communication
Benchmarks

●
●

●
●

Ongoing PD and coaching for LIM, Reading
Reconsidered, Fountas and Pinnell
curriculum, TLAC
Grade level Action planning and
Professional Development

Send quarterly newsletter to surrounding
businesses and Beacon Hill Neighborhood
Association
Bring governance board together for first
quarterly meeting
Provide all stakeholders with communication
surveys
Student led conference for parents
Student created bulletin boards

Leadership
Benchmarks

●
●
Academic
Benchmarks

Professional
Development

Data binders for students
Teacher created assessments, pacing
calendars, and action plans

2020-2021
Quarter 4 (April-June)
● Ongoing PD and coaching for LIM, Reading
Reconsidered, F&P curriculum,TLAC
● Grade level action planning and
professional development
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Receivers:
● students and teachers
Responsible Party
● Administration, Academic
Coordinating Teachers from
each grade level
Roles and
Audience
Receivers:
● Administration
● Teachers/ Staff
Responsible Party:
● Leadership Training
● Professional Development
Specialist/Presenter
● Trainer of Trainers/Presenter
Receivers:
● Beacon Hill Neighborhood
Association, Chris Madrid’s,
neighborhood businesses,
Responsible Party
● Team A of Campus Leadership
Team
Receivers:
● Primary and intermediate
students
Responsible Party
● Administration and Team B of
Campus Leadership team
Receivers:
● students and teachers
Responsible Party
● Administration, Academic
Coordinating Teachers from
each grade level
Roles and
Audience
Receivers:
● Administration
● Teachers/ Staff
Responsible Party:
● Leadership Training
● Professional Development
[Cotton Academy]

●
Communication
Benchmarks

●
●

●
●
Leadership
Benchmarks

●

●
●
Academic Benchmark

Send quarterly newsletter to surrounding
businesses and Beacon Hill Neighborhood
Association
Provide all stakeholders with communication
surveys
Second quarterly meeting with Governing
Board
Students using 100% of leadership language
Students internalizing, thinking and
exemplifying the 7 habits through their
actions
Student created bulletin boards

Data binders for students
Teacher created assessments, pacing
calendars, and action plans
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Specialist/Presenter
● Trainer of Trainers/Presenter
Receivers:
● Beacon Hill Neighborhood
Association, Chris Madrid’s,
neighborhood businesses
Responsible Party
● Team A of Campus Leadership
Team
Receivers:
● Primary and intermediate
students
Responsible Party
● Administration and Team B of
Campus Leadership team
Receivers:
● students and teachers
Responsible Party
● Administration, Academic
Coordinating Teachers from
each grade level

[Cotton Academy]

APPENDIX A – DATA TEMPLATE
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ADDENDUM – COMPLIANCE WITH IN-DISTRICT CHARTER LAW AND DISTRICT POLICY
The School certifies that this in-district charter application complies with Texas Education Code Section
12.059, as follows:
1. The education program being offered is described in the charter application.
2. The continuation of this charter is contingent on satisfactory student performance on staterequired assessment instruments, satisfactory financial performance under state financial
accountability provisions, and on compliance with other applicable accountability provisions.
3. In accordance with SAISD Policy EL(LOCAL), the SAISD Board may place this School on probation
or revoke the charter in accordance with the School’s performance contract if it finds that the
campus charter:
a. Violates a provision of applicable state or federal law, which may result, after a cure
period, in revocation at the conclusion of the School year;
b. Violates student achievement provisions of the charter, including the failure to meet the
metrics set forth in the performance contract for the campus charter after a three- or
five-year review period;
c. At the end of two School years, the campus charter may be revoked or placed on
probation if it is rated as “improvement required” or fails to meet state accountability
standards or is at the bottom five percent in comparison to all campuses in terms of
student achievement in the District based on the school performance framework; or
d. After a cure period, the charter fails to meet generally accepted accounting standards
for fiscal management.
4. The School will not discriminate in admissions on the basis of national origin, ethnicity, race,
religion, or disability.
5. The governing structure of the campus is described in the charter application.
6. In order to ensure the health and safety of students and employees, the School will comply with
Texas Education Code Chapter 38.
7. The District will conduct an annual audit of financial and programmatic operations of the School
in accordance with state and federal law and District policy.
8. The School will provide all information necessary for the District to participate in PEIMS
reporting.
In accordance with EL(LOCAL), the School and the SAISD Board of Trustees agree as follows:
1. This charter has a term of ten years, beginning with the 2020-21 school year and ending with
the 2030-31 school year, with a three- or five-year performance review and renewal cycle, as
defined in EL(LOCAL).
2. The Board waives all applicable District policies and procedures per EL(LOCAL) and the School’s
In-District Charter Application.
3. The School will comply with its Board-approved school performance contract, and the District’s
annual process for reporting and reviewing the performance contract.
4. The School will follow the District’s unified enrollment policy and procedure, including
FD(LOCAL), FDB(LOCAL), F1 and F51. In the event of any conflict between the charter
application and district policy and procedure regarding student enrollment, district policy and
procedure will govern.
5. The School will participate in District-wide NWEA MAP testing, or its future replacement
assessment, as determined by the District.

